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Abstract 



The Programmatic Approach to Guidance Excellence (PAGE 2) Project was 
funded on July 1. 1975. by the Bureau of Occupational and Adult Education, Off 
of Education. U. S. Department of Health. Education, and Welfare. The project 
was conducted by The Center for Educational Studies. School of Education. 
Eastern Illinois University, Charleston, Illinois, and was completed on 
February 28, 1977. 

The purposes of the project were to: (1) provide systematic linkage 
among selected projects that have been funded from Parts C. D, and I of the 
Vocational Education Act so that guidance components can be extracted from eac 
and translated into comprehensive system(s) of career guidance; (2) devise a 
flexible, comprehensive career guidance modeTJ (3), prepare and test multi-medi 
packages of staff development materials which will serve as a resource for ^ 
effective programs and will give vivid and explicit examples of procedures to 
be used in administering and organizing a comprehensive guidance, counseling, 
placement, and followup program; and (4) disseminate to states tnree sets 
of the multi-media packages for use in staff development. 

The project consisted of four phases: (1) the SEARCH PHASE in which 
project staff reviewed career guidance materials developed from^previous^ 
efforts nationwide; (2) the MATERIALS DEVELOPMENT PHASE in which the content 
for the Instructional Resource Package was determined, written, and materials 
produced; (3) the FIELD TESTING PHASE in which the PAGE 2 Instructional Resom 
Package was tested with four local schoU districts in Illinois; and (4) the 
DISSEMINATION PHASE in which states and trust territories received three sets 
of the PAGE 2 Instructional Resource Package after a designated representativi 
from that state attended the PAGE 2 National Dissemination Seminar. 

The PAGE 2 Instructional Resource Package is a planning program- -not « 
prescriptive program. The purpose of the PAGE 2 Instructional Resource Packat 
is to provide inservlce training materials that will enable career guidance 
personnel and others to assessM*nd1v1dua1 and institutional needs, determine 
Soals, state objectives, decide on appropriate activities, and devise appropr 
ate evaluation procedures when planning and- implementing ?a^eer guidance 
programs. Although designed primarily as inservice materials, the PAGE 2 
instructional package is also appropriate , for use in pre-service undergraduat. 
and graduate programs concerned with career guidance, counseling, placement, 
and followup. Counselor education, vocational education, and teacher educatK 
programs would find the PAGE 2 materials beneficial m their courses. 

The PAGE 2 Instructional Resource Package includes: 

1 A Career Guidance Facilitator's Handbook with instruc- 
tional modules focusing on (a) Planning a Career Guidance 
Program, (b) Implementation Approaches for a Curriculum- 
Based Career Guidance Program; and (c) Planning a Job 
Placement Program. 

2. Career. Guidance Goals Card Sort Decks 
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3. 



Missing Square Puzzles 



4, Planning Boards and Markers 

5, Career Guidance Goal Statements 

6, Job Placement Hrogram Objectives 
; ?• Technical Report 

8, Extra Supplies 

The major finding from the field testing was that the PAGE 2 material 
facilitated local education agency personnel in determining goals, assessing 
needs, establishing priorities, and designing a plan for Implementing a compr 
hensive career guidance program. The PAGE 2 approach to planning involves 
administrators, counselors, and teachers in a team effort to design a compre- 
hensive career guidance program for a local school district. Based upon the 
field test findings it was concluded that the use of the PAGE 2 materials and 
the team planning approach result in career guidance program plans that can 
reaionably be Implemented in the local districts. 
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Chapter j 

The PAGE 2 Project 



ifpose of the Projact 

The Programmatic Approach to Guidance Excenence (PAGE 2) Project was 
inducted at The Center for Educational Studies, School of Education, Eastern . 
linois University, Charleston, Illinois, PAGE 2' was funded by the Bureau of 
icupational. and Adult Education, United States Office of Education, with monies 
'ovided by Part C of the Vocational Education Act of 1963 (Public Law 88-210 
; Amended). 

The objectives of the PAGE 2 Project were: 

1 To provide systematic linkage among selected projects that 
have been funded from Parts C, D, and I of the Vocational 
Education Act in order that guidance components can be 
extracted from each and be translated into comprehensive 
system(s) of career guidance. 

2. To devise a flexible, comprehensive career guidance model. 

3. To prepare and test multi -media packages of user materials 
to serve as a resource for effective programs and give vivid 
and explicit examples of procedures to be used in adminis- 
tering and organizing a comprehensive K-adult guidance, 
counseling, placement, and followup program. 

4. To disseminate to states and trust territories three Instruc- 
tional Psesource Packages for use in training. 

leed for ttiB Propct 

In recent years a considerable amount of work has been done in the 
Bvelopment of career guidance components. Placement, followup, needs assess- 
ent, curriculum-based guidance, sex-fair guidance, and many more s^ch components 
ave been the focus of funded projects nationwide. The need, therefore, is tor 
flexible career guidance, counseling, placement, atid followup program which 
ombines some of the best components of existing systi)n5. The PAGE Z Project 
taff, with the help of a National Advisory Comittee, identified this need _and 
et out to develop materials for leaders who will train others to update and 
mprove guidance, counseling, placement, and followup practices. 

When submitting the proposal- from Eastern Illinois University, the 
riters of the proposal drew upon the work of Campbell , Walz, Miller, and Knger 
n their book, Career Guidanc e. A Handbook of Methods, to describe the state of 
he art in career guidance at {hat time. The following is an excerpt from the 
roposal : , 
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Many times a sense of urgency rather than importance has influenced 
career guidance resource materials development. Many career guid- 
ance areas lack resource materials and others offer an abundance 
because procedures seemingly have developed materials without 
specific knowledge of what has been developed previously. .-Many 
materials developed from public funds have not become visible due 
to a lack of general dissemination. 

Many career guidance resources are general in nature and seldom 
contain the specific inforniatlon necessary for adoption Into pro- 
granming. Specific Infonnatlon is necessary to allow adopters to 
make judgments as to resource effectiveness for their specific 
situations. Career guidance based on vague notions does not 
facilitate adopters in planning for adequate implementation time 
and physical and staff resources. 

There are limited methods described or published for students at 
the post-high school level. Current career development and guidance 
efforts are aimed at K-12 popiilatlons. The post-high school career 
guidance needs of youth and acijlts are only minimally being met. 

Much of the predominant emphasis of career guidance literature is^ 
on describing and presenting methods which relate to Individual or 
single school needs. Systematic progranmlng linkage within Indi- 
vidual systems and between school systems is generally lacking. 

Career guidance practices and programs for unique populations are 
sparse and tend to be theoretical in nature. Counselors respon- 
sible for populations with diverse cultural and socioeconomic 
backgrounds are often forced to utilize existing materials which 
have been developed for typically male, white, middle-class popu- 
lations. The applicability of these materials to the needs of 
unique groups is not generally kno^-in. 

The roles of the "significant others" In career guidance planning 
and decision making, and the Inclusion of them in career guidance . 
programs have been treated only minimally. There Is a need for 
greater consideration of the contribution of parents, business and 
community representatives, teachers, and other human Influencers 
on both youth and adults In their,, career development. Significant 
interactions with people and places must be considered 1n career 
development programming. Only 2.0 percent , of responders to the 
Illinois "Class of '71" Occupational Education Followup Survey 
indicated school personnel Influenced their decision to enroll m 
an occupational training program. 

Means are 1 imited' for the storing and sharing; of preferred career 
guidance practices and programs. Only limited sources exist to 
which counselors can turn for information on available programs 
and practices and to share Innovations they have developed. 

Inf6rmat1on concerning "Innovative adoption" experiences of previous 
adopters In Implementing programs and practices needs to be dissemi- 
nated. Adoption Information needs to be made available to potential 

10 



2 



adopters so the relevant inferences related te specific situations 
can be drawn. 

? Career guidance programs and practices lack congruence. ■ Practices 
•'S'roLdyres a. L large extent co.Wad^l''^a^ 
Coiprehensively dayeloped proirais plpid arouori eiplu e 
and prof am objectives ire jystbepninMoiiie This develop- 
ment should lead to iproved prograBin§, 

10, Placewt is almst entirely neglected in career W 
■ ■ guidance literatyre. iile pUcemeot is allode t , LEA p r on 

Jesponsihle for IrapleKnting such prograi are hard pressed to find 

useful program development resources. ' 

11 The triining needs of wreer guidance personnel as well as the 
" "usable" physical resources available need consideribly greater 
attention. . 



Organization Within the University. Ihe project was an jgency o Ihe 
,„ter fMiiiSIll^ of Education, teadprters 
L eject andill^ 

iSrwAtive support was received fro. ^ 

y The President o the University, the Dean of the Scho 1 of E yea- 
SySrofOccupatl^ 
; various times during the course of the project, 

^ Liaison #lerJW^^ 

1. career Education Resource Laboratory (Eastern Illinois University) 

? Omloment of a Locally-Based Career Education and Career Euid- 
aralUce Education Wil Project (Eastern n 

■ 3. Illinois Division of Mult, Vocational, and lechnical Education 

4. Illinois Curriculum Inageet Center 

I terican Vocational Association - Guidance Oivision 

5. terican Personnel and Euidance Association 
pent Program to Advance Curriculum Training 



J, Instructional inagem 
(Eastern Illinois University) 

8 Career Exploration/Occupational Information Planning Curricului 
^' Eil^seat tbfjUr High/Hiddli^choolL^ 

(Eastern Illinois University) 



5. Occupitional Education Coordinator's Handbook Project (Eastern 
Illinois University) 

0, Combining Activities with^Real Experiences (CAPE) Project (Eastern 
Illinois University) 

1. Career Assistance and Placement Services Project (Triton College, 
Piver Orove, 



12. Iierous Part C and Part D Projects 

Staffing the Project . Staff members for the PAGE 2 Project had diversi- 
fied backgrounds. Some staff imbers provided expertise in several areas. Four 
fyll-tirae staff members provided expertise in guidance and counseling, vocational 
and technical education, curriculum developraent, educational research, and in- 
service education, 

Or, liarli Peterson directed the project from July 1, 19?5 until August 
31, ISJe, Or, Peterson brought to the project i strong background as a project 
director. She had directed a U elementary cyrricylar guidance project of 
national iraportance-the EIC Project. She had also directed state-funded pro- 
jects In eleientary career education and an EPOA project to prepare curriculum 
specialists in career and occupational education. Dr, Peterson brought to the 
project a comprehensive knowledge of every aspect of career gyidance at all 
levels ydult. 

Mrs. Janet Treichel served as Associate Director from January 1, 1976, 
until August 31, WL On September 1, 1375, she assumed the duties of praject 
director, replacing Dr. Peterson. Mrs, Treichel had previously served as a 
curriculum specialist on a federally-funded career iducation project and as an 
EPDA fellow at the University of Illinois, firs. Treichel coordinated the ^ 
writing efforts for the PASE I materials and was responsible for all dissemina- 
tion activities. 

Irs, Joyce Felstehausen served as a staff member on the project from 
January 1, 1^76 until December 31, 1975. Is. Felstehaysen brought to the 
'oject a background in vocitional education followup. She had previously 
,irved as project director for a state-funded project to develop a followup 
system. Mrs. Felstehausen had also been an EPDA fellow at the University of 
Illinois before joining the PAGE I Project, ■ 

Mrs, Sharon I'lieseiann worked full time on the project as project assis- 
tint. Her background in vocational education and English was very valuable in 
preparing and dissemnating PAGE I Project materials. 

h functional approach was used by the project staff. Throughout the 
project, there was input from many resoyrces and at ippropriate)times the^staff ■ 
worked together as a group. At other times it was beneficial and expeditious 
for assignments to be delineated and individual effort resulted.' 

Additional Individuals were Identified to serve on a flatlonal Advisory 
CoBittee for the project. These individuils represented local school distnc s, 
universities, state offices of education, professionil organizations such as the 
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:Anierican Vocational Association and the American Personnel ^^d Guidance Associa- 
. -^^bn." the National Advisory Council on Vocational Education, and the Un ted 
States Office of Education. Individuals providing this assistance wire- 
Howard Avery, Head Consultant for Qui dance and Occupational - 
Information, Department of Adult, Vocational and Technical • 
Education, nilnois Office of . Education 

' Dr. Gene Bottoms, President, American Vocational Association, 
Georgia Department of Education 

Avon Crawford, Elementary Career Education Curriculum Special- 
ist, Des Moines Public Schools 

Winifred French, Guidance and Counseling Consultant, DuSable 
High School, Chicago Public Schools 

Eldon Grossner, LEA Services Manager, Illinois Office of Educa- 
tion 

■ Or Norman Gysbers, President, American Personnel and Guidance 
Association, and Professor of Education, University of Missouri 

Dr. James Knott, Director of Placement, Career Planning and 
' Placement Center, Eastern Illinois University 

^ Donna Martin, Career Education Consultant, Illinois Office of 

Education 

Warren Means, Executive Director, United Tribes of North Dakota, 
. Development Corporation, Bismarck, North Dakota 

Or Betty Newlon, Assistant Professor/Career Education Spe- 
cialist, Department of Counseling and Guidance, University of 

Arizona ' 

Reginald Petty, Executive Director, National Advisory Council 

on Vocational Education, Washington, D. C. 

Dr. David Pritchard, Bureau of Occupational and Adult Educa- 
tlon. United States Office of Education^ 

Victor Van Hook. Past President, American Vocational Associa- 
tion. Oklahoma State Department of Vocational -Technical Educa- 
tion 

Raymond A. Wasil, Director, Division of Guidance and, Testing, 
Ohio Department of Education 

Project Phases . The project consisted basically of four phases: 

1. Search'Phase . At the beginning of the project, the staff gathe^^^^ 
and, reviewed numerous car eer guidance, counseling, placement, and follow-through. 
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materials which were already in existence before the PAGE 2 Project began. For 
examp e Career guidance needs assessment forms were found in Seojfa^ P^^^^' 
men? and fonowup^omponents were located in Florida. Michigan, Ohio, and 
Illinois- a curriculum-based career guidance model had been developed in , 
JlslSSri; anf maierials to support sex^fair career guidance practices were 
located 'in Massachusetts. 

These materials were reviewed in order to extract some of their compo- 
nents and translate them Into a comprehensive alternatives-based model for 
guidance, counseling, placement, and foil ow-thr&ugh. 

2 Materials Develo pment Phase . During this phase project staff iden- 
tified a cons Serable ngof care.r guidance staff development need . Role 
statements . counsel or functions , , trends , reconiiiendations . needs . ski 11 s. role^ , 
comDetendes problems, and issues relative to career guidance staff develop 
S were identified upon data gathered and data already available, _ . 

arinst?uct?onal rlso^ package was developed which included instructional 
modules focusing on: 

a. planning a career guidance programs 

b. implementation approaches for a curriculum-based career guidance 
' / programi and 

c. planning a Job placement program. 

3. Field Testing Phase . The PAGE 2 Instructional Resource Package was 
field tested at three sites: ... 

a Sit« A included two small rural neighboring school districts. 
(EaSh district had an enrollment of less than 1500 students .) 

b. Site B had a district enroilment of approximately 2400 students. 

c. Site C had a district enronment of almost 19,000 students. 

4 Disseminati on Phase . Dissemination and utilization were constantly 
considered and emphasized throughout the entire project. "The major dissemina 
tiSn activity took the form of a National Dissemination Seminar. Each state 
and trust territory was invited to send an official; 'representative to the 
meeting. After the seminar, states and trust territories .represented at that 
'meet nq received three of the PAGE 2 Instructional Resource Packages The 
semina? activily not only famniarized persons from all over the country with 
Ihe materiaU bit also enabled project staff to Provide some motiva i^ 
possible ideas for future dissemination m each state and trust territory. 

Summary of Major Propct Actwities • 

fhP maior obiectivp of the PAGE 2 Project was to develop, test, and 
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1. The following staff members were hired for the project in July 1975: 

Dr. Maria Peterson, Project Director 
Mrs. ■Sharon Wiesemann, Project Assistant . 

2 Letters were sent to 79 publishers requesting information on 
' materials they have developed which might be appropriate to career 
guidance, 

.3. Materials wfere requested from several federally-funded projects 
■ " which were concerned with career guidance. 

4 ERIC system printouts of abstracts which might be appropriate for 
the PAGE 2 Project were requested and received. Selected materials 
were reviewed on microfiche and selections of relevant materials 
made, 

5 Some limitations were established for the project by project staff. 
■ Major staff effort was directed at reviewing career guidance . 

materials that were generated from projects funded under Parts C, 
D and I of the Vocational Education Act. Commercial materials 
reviewed were those that: (a.) resulted from Part C» D, and 1 
efforts, and (b) were deemed by guidance and counseling experts 
as outstanding. ' : . 

6 The following sources were also contacted for possibVe. material s r 
(a) Part F - EPDA guidance and counseling projects; (b) National 
Institute of Educatlon'guidance and counseling projects; |c) guid- 
ance and counseling projects funded by the 'Bureau of Elenientary 
and Secondary Education'; (d) guidance and counseling Pi^ojects 
funded by the Fund for Post Secondary Education; and (e) Manpower 
and CETA guidance and counseling projects. 

7 On September 3, 1975, two staff members visitedthe ERIC CI earing- 
' house on Guidance and Counsel ing. at the University of Michigan, 

Ann Arbor, and obtained documents not otherwise available from the 
ERIC .system. 

8 On SeDtember 10, 1975, twO staff members visited the Center for 
?oca?1onal Ind fechniial Education at The Ohio State University to 
talk with Center personneV working on career gu\dance projects. 

9 Durina Seotember 1975, Information Document #1, "An Overview of 
?he ??ograSlc Approach to Guidance Excellence Project," was pre- 
pared and made available for distribution to interested persons. . 

10 Durinq September 1975. Research Document #1, "An Analysis of S^ven , 
Documents Related to Personnel Development Needs for Career Guidr 
'ance!^ was prepared. This document was directed at providing the 
theoretical basis for PAGE 2 Project efforts. 

7 , 
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During the month of October 1975. a tentative list of f es to^ 
be inEludedln the Instructinnal Resource Package was developed and 
initial writing for the Career Guidance Facilitator s Handbook, 
began. 

The National Advisory Committee for the PAGE,2 Project met_for the 
first time at Eastern Illinois University, November 25. 1975. A 
total of 41 persons attended that meeting. Of that number, 10 wp 
advisory committee members. Others. attending included: (a) Dean, 
of the School of Education, (b) Director of Occupational, Teacher 
Education, (c). Illinois Office of Education personnel . 
tl'onal education educators, (e) counselor educators, (f) instruct 
tional personnel. from the School of Education ft Eastern, (g 
jiroject directors, (h) graduate students, and (i) PAGE 2 Project 
staff. 

^:Three staff members attended the 1975 American Vocational Associa- ~ 
/tion Convention in Anaheim, California. 

The Phi Delta Kappa education planning model was examined as a 
possible model to be used with the PAGE 2 materials. ■ 

In Jariuary 1976, Janet Trelchel joined ^he staff ^full time as , 
Associate Director, and Joyce Felstehausen joined the staff full 
time as K-adii.lt coordinator. 

During January 1976, a format for the instructional modules was 
devised by project staff. 

In January 1976, project staff met for the f i'^|%|;f ,'^1*; Pf^', 
sonnel who were to conduct the field testing of PAGE 2 materials. 

A career guidance goals card, sort was developed in January 1976 as 
an evaluation tool to be used with workshop participants. 

During the period January 1, 1976, to March 31. 1976, major effort 
was directed at writing, pilot testing, and revising three instruc- 
tional modules: (a) Planning a Career Guidance Program, Xb) Imp! e- 
men?ation Approaches for a Curriculum-Based Career Guidance Program, 
and (c) Planning a Job Placement Program. , - 

In March 1976 one staff member met with school district personnel 
throughout the state who were involved with Pilot placement pro- 
grams. Data coMected from these persons was used fpr development 
of the placement module. 

Multi-media materials to support the three instructional modules , 
were developed during April 1976 by project staff and graduate 
assistants. 

The evaluation and introductory sections of the Career Guidance 
Facilitator's Handbook were completed and reviewed by the entire 
project staff In April 1976, 
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23. Arrangements were made during April and May 1976 for the PAGE 2 
• National Dissemination Seminar. 

24 In May 1976 project staff developed a field testing evaluation^ 
handbook and met with field testing staff to discuss evaluation . 
procedures, . 

25, A mock-up of the entire PAGE 2 Instructional Resource Package was 
completed by project staff during May 1976. 

?6 The Droiect director and associate director met with Dr. David 

PHtchardrproject monitor, and Donald Jordan, USOE Media Clearance 
' Officer, on May 25, 1976, to detennlne media clearances needed for 
the PAGE 2 materials. 

27. 'The PAGE 2 materials were field t^ted in. three one=week^workshop^^ 
with four Illinois school districts during June 1976. Fie d testing 
was conducted by, project personnel who were developing a locally- 
based career education and career guidance inservice education 

' model The project was funded by the Illinois Office of Education,, 
Department of Adult, Vocational and Technical Education. 

28 Letters were sent to 50 state directors of vocational education and 
" five trust territory airectors of vocational education announcing 

the PAGE 2 National Dissemination Seminar and requesting a repre- 
sentative from each state and trust territory. 

29 SDeclflcations for the PAGE 2 Instructional Resource Package were 
■ prepared by project staff, and sent to prospective printers. , 

30. Kbwa Graphics, Champaign, Illinois^ was selected as the printer 
for the/Instructional Resource Package. 

31. During July and August 1976 field testing data was analyzed % 
project ataff in. cooperation with statistical ^valuation,, and 
computer consultants. , 

32 A request to extend the project two months until February 28, 1977, 
' was requested and received. The extension did not require the 
allotment of additional funds. 

33. On September 1, 1976, the associate director assumed the duties of 
the project director, , 

34 The Career Guidance Facilitator's Handbook was revised during 

Septemblr 1976 based on suggestions made by. field testing personnel 

35. During September 1976 project staff compiled . the PAGE 2 Technical 
Report. 

36 Beginning in September materials contained in the PAGE 2 Instruc- 
tional Resource Package were delivered to the printer. 

■ / . '17 \ ■ ^ ' 
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37^ Iri Octobtf 1976, the Project director attended^tK^ 

tional Education Research Conferencejn St. Louis,. |issoun. 

' 38 One staff member a tterided the II 1 ihois Guidance >nj^ Personnel _ 

ASyiltiormeetlng in ehl^^^ Illinois, on November 4r5. 1976. ■ 

39^ TWO staff members attended the Coniniss loner's Conf||nce on Career 
Education in Houston, Texas, on November. 7-10, 1976^^ 

40 Two staff members attended the Invitational ConferenAeo^ • 
^* fJ^ssional Preparation In Career Education in Springlji eld ^ Il l i nois , 

on November 29, 1975. i | " </ ^ ■ 

Ai Mr Kent Frison was employed by the project as an evaluation con- 
suhSf to assist project'^^staff with evaluation procedures and 
iTiethqds for the National Dissemination Seminar. » 

42. On November 17, 1976. project staff f ^ 

Sprlngftleld, minois, with five members^of the_PAGE^2 National 
AdvisSry Comlttee and two othen se ected |0"spltants. At the^ ^ 
meeting a trial run of procedures planned for the National Dissemi 
nation Seminar. was conducted. - ^ • , 

41 Plans' for. the National . Dissemination Seminar were final i zed during 
November 1976. Thirtyrnlne.states. two trust terri tori e^and_ 
Wasffiton. D. C. identified a representative to attend^ ^seminar. 

44 ATI materlaU for the PAGE 2, Instructional Resource Package were 
received from the printer by December 1, 19/6. ; 

45. Three staff Members attended the 1976 ^erican VocatloriaT. Associa- 
.tion Convention 1n Houston, Texas. , 

46 On December 4, 1976, at the American Vocational Association Conven- 
Mnn +K PAGE 2 National Dissemlnati^ Fifty- 
t:^"persons1ttende$ tSe seminar. Of the J2 persons. 35 persons, 
■ were^attefidlng as official state representatives. . 

0.1 An evaluation report of the National Dissefni nation Seminar was . 
dellvlrefirtM- project director,^ evaluation consultant on 
December 17, 1976. . < ^ . 

48. During January ^977 project staff assembled the pSE 2 Instructional 
Resource Packages. , • ' 

February 1977. . ; , • 

■ 50.. The fihal report was sent to the U.S^O.E. = on February 28, 1977. ^ 
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Chapter II 

. ' Project Phases 

As the PAGE 2 Project developed, 1t became evident that the project 
•would consist of four major phases. These Were: 

1. Search Phase . . • . . 

2. Materials Development Phase 
'; 3, Field Testing Phase 

! 4. 01 ssemi nation Phase 

Search Phase ° - , i 

In- recent years a considerable amount of work, has been done in the^ 
development of components of a comprehensive career guidance P'^osram. Career 
pfanning, followup. needs assessment, curri cul uni=based f inance, placement, sex- 
fiir guidance, and many .other.gu1 dance cpponents have been^the foc^ of f^ 
projects nationwide. Comprehensive, career guidance is concerned with, self 
cSept, role relationships, self development, interpersonal ffffft^^f 
skills, decision making, future shock, yalues clarificat^ 

wnyk attitudes assessment Instruments and self appraisal techmques, computer 
izeUareer olc^ 

more Career guidance is shifting. from a crisis or problem-C|ntered or entation 
tol'llffcayr development orientation. Personnel ^^^PJJ^l^le^fqpe ivenn^ 
career guidance to students are beginning to view their efforts as a PCO^jam 
• raE than as "activities." New methods, skills, and resources are emerging 
In keeping with the changes, taking place in career guidance. ■ 

There is a growing awareness that career guidance is anchored in two- ^ 
major concepts; 

1. Guidance is a continuous, developmental process. 

. 2. Every aspect of the school has significance for career 

development. 

To identify previous projects and materials' from which guidance compo-^ 
nents could be extracted- and translated .into ^fp'^ehensive system of ca^^^^ 
quidance, the PAGE 2 Project staff 'conducted a thorough search for Pf* "ent 
f«l^^^^+,>r«nri materials Some limitations for the project were established 
^fS^S3ecf stair It wal'deS would be directed 

'atrev IwingWeer guidance materials that were.generated^ffrom Profits funded 
•Slder Parts C, D. and I of the Vocational Education Act. Cop^^cial materials 
reviewed wene those that: (1) resulted- from Part C. D, -an<l"I-ef forts, and 
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(2) Were deemed By guidance and counseUng experts as outstanding.' As 

reLu7letters werl sent to 79 publishers f "9^^ '?!°JfJiS2 °?lf funded 
guidance materials and materials were requested from several |ederally-Junded 
Droiects concerned with career guidance. ERIC system printouts^oft abstracts 
wHiJh might bfapprojri ate for the PAGE 2 Project were requested |nd received, 
SeUctS materials were reviewed on microfiche and selections of relevant r^.^ 
materials to be acquired were made. / 

■ The following sources were also contacted for possible materials^ 
(11 Part F - EPDA guidance and counseling projects; (2) Natrona! InstUute,of 

EiLalJon guldaSce'and counseling projects; (3) 9"^^«"Jf «"^,|rSuiianie'and 
funded by the Bureau of Elementary and Secondary Education i, (4 guidance and 
counseling projects funded by the- Fund for Post Secondary Education, ana (5) 
Manpower and CETA guidance and counseling projects. 

PAGE 2 Project staff also consulted with a number of experts in the . 
fields of guidance and counseling and vocational education during the search 
Dhlse of the project. The ERIC CI earl nghouse on' Guidance and Counsel ing at.; 
thi yversfty of Michigan, Ann Arbor, mKde available their library to project 
•stiff for the search. Project staff visited the Center for Vocational and ; 
ScJllcal Educalion at The Ohio State- University to consult with Center _ppr- 
soSnel wL on. projects concerned with career guidance. . 

Materials from all over thiS'Unl ted States were received at the PAGE 2 
Project headquarters. \ 

As a result of the search phase of the project, a research document _^ 
wa^ develooed bv PAGE 2' Project staff. ,Th1s document was entitled An Analysis 
S sS oScSmeXtsielated to personnel Development Needs f^i; Career Guidance, 
tL document was one effort which was directed at .providing the theoretical 
baf if fofpLEi Project efforts. ^ In writing this paper the fol owing seven 
do umeSs we?l Ihoroughly reviewed by proJect^taffW identify some 
general career guidance staff development needs and trends. 

1 r.^^k^ FHnf-atin ri; An APGA PosI tloH- Paper which was 
, ' adopted by Ihe Board of Directors of the American 
Personnel and Guidance Association at its meeting, 

, December 12-14, 1974. , r 

2. rnunseli no^and Guidance: A Call for Change which 
' c onstit utes the 6th Report of the Natiopal Advisory , 
Council on Vocational Education, June U 1972. 

3 "Caieer Gu1dance--Where We Are and What We Need," 

' rhanfar 7 of Career Guidance; ■ A Handbook of Met hods 

. . ^ by Robert E. Campbell et al .. Columbus; Charles E. 

'Merrill: Publishing Company, 1973. 

4 "Life Career Developments A Student Needs. Framework^_ 
" for Career Guidance," Georgia Career Guidance Project 

Newsletter, "Vol. 1, No. 2, May 1975. 
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5. Career Guidance. CounseHng. and Placement. Elements 
of an tn ustrative krogram Guide Lire tareer 
Development Perspective) by Norman C. Gysbers ana . 
Earl J. Moore, University of Missouri—Columbia, 
February 1974. 

6: "Counselors and Career Education." Chapter 15 of 
Career Education: Contributions to an Evolving 



Concept. A Conection of/Papers by Kenneth b. Hbyt, 
Salt Lake Cit^; Olympus Publishing Company, 1975. 

' 7. "Vocational Education Research Prograiii--Present and . 
'^^ "^^ Future Implications for Guidance" by David Pritchard ., 

^ ~ - in the Newsletter "for Guidance Division of the Ameri- 
' , c an Vocational Associa tion. Special Convention Issue, 

Vol. 1, No. 2y October i^M. , ■ . 

Some of these docurnents were based on student need's assessments and som 
were based on the opinions =q< professional guidance personnel. Each document 
was discussed in order- to provide an accurate understanding of the authors _ 
intent The following twenty-oM personnel development items were specifically 
mentioned in one 00 more of the^d^qments. Although the items are not pa^^ 
in that they represent role statements,, counselor functions, ^reco^endations. 
trehds. heeds, skills, roles, competencies, problems and issues. they,do, how- 
ever, all relate to staff development programs for career guidance. 

i, Program planning/curriculum develop^nt/career guidance needs 
• / assessment 

w ,2, Program evaluation 

.Teacher-counselor roles in "curriculuin-based career guidance 

/ Cormunity involvement/field ■trips/community counseling^ ^ 

resources . 

5. Experienced in working with business. ..industry, and labor 

6. Communicating career education concept to schpol personnel 
\^ and general public ^ ^ 

7. Parent and, family Involvement . / 
' ' B, ^ Placement / 

. 9. Followup and Job yjusifflenti. 

10. Specific population. subgroups ■ ^ , . 

IL Post high school methods and procedures 

^ 12. Counselor as change agent . 

•' - . ^^^^ 
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13. Group guidance techniques/role pTlH^fi^^^ . i 

14. Helping students develop concept of seVf>^n0:n|^^ 
' effectiveness skills ' , 

15. - Decision making process ' 

16. Helping students cope with future shock and change '^^^H^. ■ 

17. Teaching Interview skins, " ■ . ~"^f? 

18. Shift in values/work values clarlflcation/Tlfestyle values 

* 19. Use of assessment Instruments and self appraisal tech- 

u niques 

20. Computers and other career guidance and occupational infer-. 
' mation hardware/software ; - 

21. Use of paraprofessionals anld support persons 

' This was only one of A number of efforts;by PAGE 2 Project staff to 
identify itims relevant to personnel development for career guidance, Nothing, . 
ias ferred abouV 1) the4n,ber of career gyljance competencies alre^^^ 
Qossessed bv career guidance personnel in varied settings, (f) the degree to 
Sh chlhes 'cSm etenlies are possessed, and 0) the personne deve opmpt need 
as expressed by practicing career guidance personnel, J^J^f ',^^^1 ^J^l,?"'"'' 
from which to begin moving in determining, the content of the PAGE 2 Project 



materials. 



MaterBb DeVfllopment Phase 

The efforts of all staff members were concentrated on the devfilopment ' 
of the pli f materials from January 1976 until June 197| when the fi el d^^^^^ 
occurred. During this time a considerable amount of data was fathered relative 
?ocomDetenc1es which career guidance personnel believe they al^ead^ possess. 
MlSl ^i whlJh career guidance personnel believe "[flJ S"2^f^=^$°^f 
cies are needed, and how career guidance personnel in varied settings view 
neiy compItlnc1« ^^^^ personnel and the extent to which such 

competencies are needed. ; . 

Based upon data gathered and data already available, the PAGE 2 
Instructional Resource Package was developed by fja ft staff Jhe PAGE 2_ 
Instructional Resource Package focuses on some elements whi^^^^ 

taat to a comprehensive career guidanceprogram. 

iS tSse^viceTrSgrams with activities designed to develop a comprehe nsvve^ ^ 
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The purpose of the PAGE 2 Instructional Resource Package 1s to provide 
inservice training materials that will enable career guidance personnel and 
others to assess individual and institutional needs, detenmne goals, state 
objectives, decide on appropriate activities, and deviseapMP'^iate ®!*^nfie°o 
procedures when planning and implementing career gu i dance 'l^rograms. The PAGE Z 
program is a planning pr ogram— not a prescriptive program. Although designed. 
primarily*as inservice materials, the PAGE 2 Instructional Resource Package is 
also appropriate for use in pre-service undergraduate and graduate prpgrams con 
cerned with career guidance, counseling, placement, and foTTojr- thro ugh. 

It is important to understand that PAGE 2 matevials do not purport to 
repr esent a t^tal career guldance^rogram . Rather, PAGE 2 Project staff 
developed inservice training materials for three career guidance components. 
Through -dtfc "collected during the course of the project and data available to 
project sMff from other sources, these three components were determined to be 
high priorfty staff'Jevelopment- needs of career guidance personnel. The three 
components are: i . 

,1. Programi'pTannlng . [ . 

2. Curriculum-Based Guidance - ;U 

. . 3. Job Placement , , 

The PAGE 2 Instructional Resource Package includes: 

' . Career Gu id arice Facilitator's Handbook (See Appendix A for 

Contents page). This handbook is designed to provide, some 
suggested formats for career guidance inservice training.. 
Contained in the handbook- are: 

a. Pve-Workshop Stvabegies^- These strategies are 
best described as some helpful hints and sug- 
gested procedures for a workshop leader in - 
order to make the job of preparing for a work-, 
shop a little easier. Suggested checklists, 
information gathering forms, activity planning 
- ^ forms, etc. have been Included in this section 

as possible "helps" for the leader.,, ' 

" b. Evaluation Seotion - iM% section contains some 
techniques the workshop leader or instructor 
may wish to use for evaluation purposes when 
• using the PAGE 2 materials, the evaluation 
procedures are designed primarily to assess: 
' " ' U) overall instructional effectiveness and 

(21.iLitainment.ofJesMn.^^^ 

■ evaluation techniques halve been given for the 

. goals within each module and lesson. 

c. Modules - Three instructional modules are 
■ included in the package: ' (1) Planning a 
Career Guidance Program, (2) Implementation 



Approaches for a Curriculum^Based Career Guid- 
ance Program, and (3) Planning a Job Placement 
Program. The lessons w1th1n the modules ^pro- 
vide structures that can be modified to meet 
the needs of a particular group.. Lessons 
within each module are designed to be used with 
the other lessons or separately. Modules may 
. also be used separately or 1n a series with the 
other modules. Suggested activities for a two- 
hour workshop up to a four-day training session 

are offered. The modul es are designed to he I p 
career guidance personnel Implement some of the 

components of a comprehensive career guidance • 

program, 

d Maaters - The last sectlon^of the handbook; con- . 
tains master copies of alf handouts and trans- 
parencies Included in the Instructional package. 
The workshop leader or instructor may use. these 
copies as original masters from whi'ch to pre- 
pare transparencies and duplicate the number 
of handouts needed for a specific activity. 

ca reer Guidance finals Card SortDecks. ^Twenty-eight card 
decks are provided for use In an evaluation activity. This 
is an optinal activity which may be used t° determine 
awareness of career guidance goals. Each of the 28 wards 
?n Jhe deck contains a goal statement and c arifying state- 
ments. Eighteen of the 28 goals are common y considered 
in the nterature to be career guidance goals. The otner 
ten while perhaps being guidance goals, are not necessarily 
Mgh pr orif career guidance goals. Instructions for the 
ca?d sort and handouts, with identifying EV number, are 
Included 1n the Evaluation section of the Career Guidance 
Facnitatbr's Handbook. 

Missing' Square Puzzle. Two envelopes labeled "Missing 
Square Puzzle" are inc luded in the Instructional Resource- 
Package. Within each envelope are four smaller envelopes 
each containing four puzzle pieces, instructions Tor _the 
puzzle and accompanying handouts are found in Module l, 
Lesson 1, ' " 

Planning Boards and Markers . Twenty-eight planning boards 
anrfSplckages of markers (45 markers in each package) are 
contained in the Instructional Resource Package The 
pUnn1ng_boa^rd_s^nd markers are use£ in £odule^£^^^^ 
"actlvTli^sT^ 

■r..^^r dance Goal Statements. Twenty-eight green 
envelopes each containing iB career guidance goal state- 
-ments are included for use with activities in Module,!. 



Job Pla cement Program Objectiv es. Seven yellow envelopes 
IFch containing 18 job placement program objectives are 
Included for use. with activities in Module III. .■ = 



Extra Sup plies . The envelope marked "Extra Supplies con- 
tains (1) extra markers. (^) blank green career guidance 
goal statement -cards, and (3) blank yellow job placement 
program objective cards. Instructions for using these ^. 
replacement supplies are found in Module I, Lesson 2 and 
Module, III 5 Lesson 1. ' ■ 

Tech nical Report . A document describing field testing pro- 
cedures is contained in the Instructional Resource Package. 

The actual materials in the Instructional Resource Package- have been 
designed to accommodate a maximum of 28 pmrticipants per session. 

A consistent format, parts of which were adapted from the Phi Delta 
Kappa education planning model, was used to develop the PAGE 2 materials. The 
format was designed' for ease of use by the workshop leader or instructor. As 
career guidance concepts and components are introduced and developed, recogni- 
tion must/be given to the unique needs of individuals. The format of each , 
module arid each lesson provides the necessary consistency and also makes it 
possibji for the workshop leader or instructor to individualize a module as 
circunfstances warrant. 

Each module is self-contained, incorporates a variety of activities, 
includes two or more lessons to be accomplished in an approximate time 
period. 

The basic format for each lesson is: 

Goals. The basic goals for each lesson are stated in . ' 
broad terms. 

Gro up Size . The maximum number of persons for, the lesson 
' " is given. A second statement may. appear indicating that 

some activities will involve establishing small groups of ; 
a specific number of participants. ■ ■ , 

Time Required ., The approximate length of time needed for 
the lesson is given. 

• ■ Mat erials . A list of all needed materials for the lesson 
Is provided,. This list will include the handout (NO) 
' numbers and titles, transparency (TR) numbers and titles, 
and any other materials necessary for the activities in 

, « ' _ llJthe Jessqnj^_ _._ ' 1.. ' 

Physic al Setting . The physical facilities, most conducive 
> to the ictivities in the lesson are specified along with, 
any niedia equipment needed. 
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Pr ocedufes . The content of the lessons Involve both 
instructional and practice activities. Participants will 
be involved 1n "hands on" activities to develop coinpetence 
in working with career guidance components .and implementing 
programs. - - 



To niustrate the style and content of the modules and lessons, 
2 from Module I follows on pages 19-34.- - . 
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Part 1 

Procedures 

1. Explain to the participants that they are about to participate in an 
activity that will: 

a/ help them become familiar with some of the goals of a compre- 
hensive career guidance system, 

b, cause them to think about the Importance they would attach to 
each of these goals, . . 

Remind them that new trends in career guidance call for a team approach 
to delivering career guidance services. Input from teachers, counselors 
administrators, students, parents, and community members is needed to 
establish the goals for a career guidance program. First they will be 
asked to rate independently the career guidance goals which they are 
about to receive. _ 

2. Distribute the following materials to eaah paTtiaipanti 

1 planning board 

1 package of career guidance goal statements 
1 package of markers 
1 pencil 

3. Explain the procedures to be used in rating the career guidance goals: 

a. Make sure the participants have the planning board in front 
of them, because they will be using the board throughout the 
activity, . ' 

"b. Ask participants to open. the package labeled "Career Guidance 
Goal Statements." The package should contain 18 green career 
guidance goal statement cards, 

r 

c. Ask participants to open the package containing the markers. 
Thfe package should contain 4S'markers . 

Participants should check to see that they have the correct number of 
items. 



NOTE: If items are missing, replace them from the envelope labeled 
"Extra Supplies." If a goal card is missing, participants 
shoulddetermine" the number of the missing card and prepare 
a new card by writing the goal on 1 of the blank cards in 
the, extra supplies envelope. 
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Ask participants to r.ad !"h of the green career Suldance^goal state- 
ment cards. Rs they examine each ='^*fT^"!'3j5 f,Jted under each 

ment As they read each card, they should ask themselves. 

HOW IMPORTANT IS THIS CAREER GUIDANCE GOAL FOR OUR SCHOOL SYSTEM? 

The'r^lf rspa?e"fJr each card, f P'-^'^S^.tlif al" pa 'tfhave 

DOES NOT inMaate a priority order. I Pause until aii ho h 
finished this task.) 

^-Sir racf™"ker-h-- ^T^^ ^^' ^ 

In participants have finished this task.j- - 

NOW tell the participants that you are f-^ t°,9^^'?,'J;^?/inJlrc°aJe- 
fXX ^^^^^X^ g^;^n\h™ the signal to 

do SO. ' 

important* ^ 

]^^^^-t ^Kd rlf srs^d J^llSsTa^dl.-- 

Tell participants they must keep in mind the following as they rate the 
goals: 

Ml d^ markers must be used. Each marker has a value of 1 , 
" p nt % example, if ^they wish to assign a goal a rating of 
3° then markers must be placed in Columns 1, 2. and 3. 

b. At least 1 goal statement must have 5 markers (5 points) beside 
' 'it. _ ■.. , . 

c. A maximum of 5 markers (5 points) is allowed for any 1 goal 
statement* 

d. It is not necessary for a goal statement to have aTm^k^r 
beside it. 

Tn th^ PUPnt thev wish to rearrange their planning board, they 

Sat markers must always be in horizontal sequence with no 
spaces between markers. 

30 



11. Distribute to eaah parHaipant: . , 

HO 3: "Directions for Individual Rating of Goals" 
HO 4: "Career Guidance Goal Statements Rating Sheet" 

12 Tell the participants that if they need to review the directions they 
. have just been given, they can refer to HO 3: "Directions for Indi- 
vidual Rating of Goals." 

■13 Ask participants to look at HO 4- "Career Guidance Goal Statements 

Rating Sheet." When participants have finished rating the goals, they 
will transfer the total number of points assigned each goal to. Column i 
(Individual) on the rating sheet. 

14 Tell the participants that they can now go to work. They will have no 
more than 20 minutes to complete this activity. Participants should 
be told that after they have finished this Individual activity, they 
will then work in small groups to arrive at a consensus on the goals. 



NOTE- Participants should be assigned to 4; small groups consisting 
of 5-7 members. Assignments to the' groups may be made in 
various ways. HOWEVER, MAXIMUM BENEFITS WILL BE RECEIVED 
IF GROUPS CONSIST OF INDIVIDUALS REPRESENTINS VARIOUS GRADE 
LEVELS. ADMINISTRATION, AND COUNSELING FROM THE SAME SCHOOL 
' BUILDING OR THE SAME SCHOOL DISTRICT. This Is not a nec- 
essary condition for effective groups, but is desirable for 
the particular activity that is being undertaken. IMPORTANT: 
WHENEVER A SMALL GROUP ACTIVITY OCCURS, PARTICIPANTS WILL 
ALWAYS WORK IN THE SAME GROUP. 



15 When participants have finished rating the goals, have them count to 
make sure they have 45 markers and 18 career guidance goal statements 
before returning these Items to the appropriate packages. 
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NOTE: • If items are missing, replace them from the envelope labeled 
"Extra Supplies." If a goal card Is missing, participants 
should determine the number of the missing card and prepare 
a new card by writing the goal on 1 of the blank cards in 
the extra supplies envelope. 



6 Ask participants to return all planning baords, packages of career 
guidance goal statements, and packages of markers to you. 

17. Remind participants that they will need the. "Career Guidance GoaT State- 
ments Rating Sheet" for the next activity. 
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. Part 2 

(Round 1 Group Activitv) 

Procedures . 

1 A-k oaftlcipanti to proceed to tables where they wm^work in the small 
' ■ grU trwh cf they were assigned (4 small groups of 5=7^partici pants). 
' Remind them that they should take HO 4: "Career Guidance Goal State- 
ments Rating Sheet" to their group. 

2. Explain that the purpose of the group activity Is to ^faf . "jsensus 

" or agreement on the 18 career gutdance goals. There will be Z rounds 
before consensus Is reached. , . 

3. Arbitrarily assign each group a number (1,2, 3, or 4). 

4. Allow each group 2 minutes to select a group leader. 

5 The task for Round 1 1s to obtain a mathematical average for each of 
the ll career guidance goal statements. Carry out the mathematical 
average 2 places. 

6. Distributi the following materials to eaoh group lecder: 

i copy^of HO S: "Directions for Small Group, Round 1" • 
1 copy of HO 6: "Small Group Mathematical Averages" 

7 Ask the group leader to read the directions on HO 5 to the jroup. Each 
group Iho^ld- follow these directions. Tell participants that they 
should complete this activity within 15 minutes. 



Part 3 

(Round 2 Group Activity) 



ProfiBdures 

1. Explain that the mathematical averages which the groups just prepared 
will now be used as a guide to help obtain jroup consensus on the 
rating of each goal. 

t. Distribute the following materials to eaoh group leader: 

1 planning board \ 
1 package of career guidance goal statements 
1 package of markers ■ , „ " . o.. 

1 copy of HO 7: "Directions for Small Group, Round i 

3. Distribute 1 copy of HO 8: "Career Guidance Goal Statements" to mah 

pm'tim.pcmt, >, - 

Tell the participants that they can refer, to HO 8 if they cannot see 
the goal statement cards. 



4 Ask the' group leaders to read HO 7 to the group. Each group si 

follow these directions. Tell participants they will have no more than 
30 minutes to complete this activity. 

5. When consensus has been reached in each of the 4 groups, summarize the 
results: ' 

a. Distribute 1 copy of HO 9: "Career Guidance Goal Statements 
. Sumnary Sheet" to eaoh partiaipani . 

b Place TR 2: "Career Guidance Goal Statements Summary Sheet" 
(same as HO 9) on the overhead projector. .Record the small 
group scores for each goal in the columns indicated on the 
summary sheet. 

c When the large group total has been computed for each" goal, 
rank the goals. If several goals have a total of 20, each of 

' these goals would be assigned a priority ranking of 1. If^ 
several goals have a total of 19 » each of these goals wouiu 
be assigned a priority ranking of 2, etc. 

6 Stress that assigning priorities to goals is a useful decision-making • 
tool for a school district as it Indicates the goal areas in which 
schools should, pla ce the. m iosl^emphasis. 



Optional: Explain that 1t is possible to obtainleven greater decision- 
making information by noting the degree of agreement or disagreement 
among all the consensus groups in the rating for each gpal . The greater 
the degree of agreement i the more confident school district personnel 



25 



o ^ : 33 

ERIC 



J 



ran he that thev would be supported in the allocation of resources or 
iMtUtiSfof p?o^?am^^ eithe?^o meet an important goal or di^emphasue 
IS uiimjortant-goll. The estiniated population varlance(s) is a useful 
tool for indicating the degree of agreement (or disagreement)^among 
consensus group goal ratings. The lower the estimated population 
variance, ^he greater the degree of agreement among groups as to the 
mean score goal rating. - 

The statistical fonnula for figuring population variance 1s shown on 
the bottom of HO 9. Partiaipmiis should be toU tnat tgey mil 
^^^ Mb f,Ma now because it. does take time However t^^^^ 
may wish to use It in their local districts. The statistical formula 
Is as follows: 



S = Estimate of population variance 

N - Number of groups rating a goal 

E = Sum up the following 

X = A group's goal rating 



Population Variance Fi 
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HO 3 

Directions for Individual Rating of Goals 

L Make sure your materials include the following items: 

a. 1 planning board 

b. 1 package of 18 green career guidance goal statement cards 

c. 1 package of 45 markers 

d. 1 pencil 

2* Read each of the green career guidance goal stataiient cards. As you examine each goal 
statement, read the similar goals associated with it. The similar goals listed under 
each of the goal statements are important for understanding the goal statement. As you 
read each cards ask yourself: 

HOW IMPORTANT IS THIS CAREER GUIDANCE GOAL FOR OUR SCHOOL SYSTEM? 

3* Place each goal statement on the planning board in the space provided. Place the cards 
in numerical order. There is 1 space for each card, NwneHQal order DOES NOT indiaate 
order of goal priority. " ■ 

4* Place a marker in Column 1 beside each of the 18 goal statements. Each marker has a 
value of 1 point. ' . " - 

5, Reread the goal statements. Place another marker in Column 2 fgr those goals you believe 
to be more important. 

6. Read the goal statements and follow the same procedures for Columns 3, 4, and 5 that 
you did for Columns 1 and 2, 

7, Review your planning board and keep 'in mind the following: - - - ■ - 

a. All 45 markers must be used. Each marker has a value of 1 point. For eKample, 
-if you wish to assign a goal a rating of 3 points, then markers must be placed 
in Columns 1, 2, and 3. 

b. At least 1 goal statement must have 5 markers (5 points) beside it, 

c. A maximum of 5 markers (5 points) is allowed for any 1 goal statement, 

d. It is not necessary for a goaT statement to have a marker beside it, 

e. In the event you wish to rearrange the planning board, you may add or remove 
markers (points) from the goal statements as you reconsider the rating given to 
each goal. Remember, markers inust always be in horizontal sequence with no 
spaces between markers, 

^ . ' - 

8. When you finish rating your goals, transfer the total number of points (markers) for 
each goal, to Column 1 of HO 4: "Career Guidance Goal Statement Rating Sheet. 

J. Count the markers and career guldancjlggaLstatem^sn^ 

" ^ packages, fhere wMflt be 45 markers and 18 goal statements-, replenish as directed. 
10. Return planning board, markers, and career guidance goals to the workshop leader. 
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Career Guidance Goi! StatemBnts Rating Sheit 

Tn^fy^uctions- Look at the planning board. Record the number of points you 
Instructions, look at i^_^p^^ ^^^^^ statements 1n Je appropriate column. 

Column 1 J ' Column 2 Cokimn 3 
gggjg ' (liiMifflft /vJiSmai Groiip) (DM) 

1. Understand relationship of curriculum 

to career planning _ — — — — — - — — — — 



2. Understand how economic conditions 
affect career plans 

3. Appreciate conmunity role In career 
development 

4. Understand significance of social 
systems within work settings 

5. Acquire a sense of Independence 

6. Oevelop decision-making skills 

7. Develop skills to cope with a changing 



8. Develop awareness of preferred lifestyles 

9. Acquire effective iflterpersonal skills 

10. Understand and appreciate the dis- 
cipline of work 

11. Develop career planning skills 

12. Implement educational and job' placement 



13. Appreciate parental role in career 
developfnent 

14. ""Develop a positive self concept 

15. Locate and use sources of occupational 
Information 



16. Develop positive attitudes toward work 

17. Develop values clarification skills 

18. Value human dignity , gg 
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• Sav8 this sheet. You will use It- again. 
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OWoidofSil Group 



1. mi the first p\ statmt on yoor "Career Mim Goal Stitieots Rating 
' Stiaet." 

I Have Mcl iiber of yoyr groyp mi M their jcore for that partlcylar 
pi. (Read p score last.) 

3. Add all the scores for each goal. 

i kmi the total score for each goal in the appropriate box on HO 6; "Sill 
Sroyp WeiaticaUverages." 

5. flbtain an average b| dividing the total score for the goal bj the nyraber of 
participants in pr groyp. 

L tord the average for each goal on 10 6. 



Ui pceiih to H mi 





Sill Sfoyp ittaitil mm 



yoderstand relation- 
ship'Of cyrricylyiti 
career planning 



ynderstind hoti 
icomic conditionE 
affect career plans 



Appreciate coiyniti 
role in career divel- 
opnint 



ot. 10. ynderstand and aWi 
appreciate the dis- 
clpline of work 



ot. 11, Develop career 
olanning skills 



ot. II If leint idyca- k. 
tional and job place- 
ment goais L 



ot. 



ot, 



ot. 



yndirstand signifi- Jl, 
cance of social 
systis within wrk 
settings 



5, Acgylre a sense of 
Independence 



ot. 13. Appreciate parental Ji- ^ 
role In career 
developjient 



ot, li Oeveiop a positlvi 
self concept 



ot, 



5, Develop decision- 
■ lalingiills 



t. 15, Locate and yse Ai, 
sourcis of occypa- 
tionaUnfowtion 



Tot. 
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Develop slillsto 
cope with a changing 
wNorld' 



Am. 



ot.. li Develop positive 
jttltydes 'oward 
mi 



fot. 



Developiwareness of 
prif erred lifestyles 



ot. II. ■Opb;: «lDas {a, 
c^pfrHcatiMi skills 



"ot. 



Acgyiri effective' ' kr^^, IS- Woe hoio dignity ^ 
Interpersonal skills 



to. lot. 
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HO 7 

Directions for Small Group 
Round 2 

Each group hasbeen given a planning board for use in this round. 
Place the goal statements on the planning board. 

Using the mathematical averages from HO 6 as an initial guide, the group 
arrives at a consensus score for each goal. HO 8 should be used as a 
reference if goal statements cannot be seen by all group members. 

a A consensus score is reached when the majority agree upon a score 
(4 out of 7, 4 out of 6, 3 out of 3 out of 4, Z out of 3j. 

b. The consensus score must be a whole number (5 3 4, 3 5 2, 1^ or 0). 

c. .Remember that all 45 markers must be used. ^At least 1 goal state- 
ment must have 5 markers (5 points) beside 1t. 

d. It is possible: 

1. that all of the markers (points) will be used before the 
group has rated all of the 18 goals. 

In this case the group will have to read 
through the goal statements and make con- 
sensus adjustments as required. 

2. that all of the markers (points) will not be used 1n the 
initial group rating process. 

In this case the group will have to read 
through the goal statements and make con- 
sensus adj.ustments because all markers 
^ (points) must be used. 

The group leader records each goal rating in Column 2^Small Group) of 
HO 4. puts materials away, and notifies the workshop leader that the group 
has completed Its task. ■ 
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Career Guidance Goal Statements 

•Thest are not in any order of importance. 



UNDERSTAND RILATIONSHIP .OF CURRICULUM TO CAREER 

'•i^'ulrstand carter implications of "k?°^ Jnff " 
0 Understand how basic ikills, marketable skills. 

and interpersonal skills are related to career 

goals 

UNDERSTAND HOW ECONOHIC CONPlTiONS AFFECT CAREER PLANS 
a/ Understand liQw pursonal econonnci affect career 

D Understand how uconnmlc trends affect career plans 
f/ Understand thu range of oconoinic benefits 
associati-d with various occupations 

APPRECIATE COfTONlTY ROLE IN CAREER DEVELOPMENT 
A Experience the reality of the work world 
B Gain access tD role ir^dels In the work wor d 
- C; Understand how those In the work world evaluate, 
and perceive you 

UNDERSTAND SIGNIFICANCE OF SOCIAL SYSTEMS WITHIN WORK. 

A^^^Understand that occupational niobllity is influ- 
enced by social systems 

B, Understand that . access to traimng and job^ is 
influenced by social systems 

C Understand women and minority group stereotypiS 

o! Understand work setting power structures 



ACQUIRE A SENSE OF INDEPENDENCE , 
A Develop ability to assign priorities to goals 
n DevSlSp ways to deal with the fact that one's 
career goals n.ay be different from those of sig- 
nificant others . 



DEVELOP DECISION-MAKING SKILLS 

A Understand steps in decision-making process 

u: understand psychological aspects of decision 

C Understand that individyali make many career- 

ur ulJnlolSieJfresp^ far one's decisions 

DEVELOP SKILLS TO COPE WITH A CHANGING WORK WORLD 
A Understand how environmental changes affect work. 

C, Understand the relationship between CMinitment and 

tentativeness 
C» Learn how to plan for change 

DEVELOP AWARENESS OF PREFERRED UlFESTYLlS 
A Learn how to assess whether prererred work roles 
are in harmony with non-work roles 
Understand that In choosing an occupatlDn an 
Individual chooses a way of Hf^ 



10. UNDERSTAND AND APPRECIATI THE DISCIPLINE OF WORK 
A/Underitand that persistence, organization, use 

of resources, and productivity help one master 
the environment , i«u«iu«e 

Understand that much of human activity involvfi 

work 

11, DEVELOP CAREER PLANNING SKILLS ^ h«nh«^«pd 
Ar Understand the Importance oi planned vs. haphaiard 

career-related actlvitits 
B. Assise responsibility for planning 
C Develop sense of planfulness 



12 IMPLEMENT EDUCATIONAL AND PLACEMENT GOALS 
' A. Understand use of placement sefvlces 
b: Develop job seeking ikills 



13. 



14. 



15. 



APPRECIATI PARENTAL ROLE IN WARIER DEVELOPMENT 

A. VUndefstand how pafent/chlld relatignship affects 

career development * 

B. Understand relationship between parent/ student 

expectations 



DEVELOP A POSITIVE SELF CONCEPT ,nf^rm%U 
a; Develop perception of oneself in tenm of Interest? 

abilitiest values, and goals 
B. Develop awafeness of how others see you 
c! Develop concept of ideal self 

LOCATE AND USE SOURCES OF OCCUPATIONAL INFORMATION 
A. Know the human and material resources that are 

ivailable , v 

B Understand the role of occypational information 

when making career-related decisions 



16. 



DEVELOP POSITIVE ATTITUDES TOWARD WORK ^ 

A. Internalize the concept that work ii a valueu 
institution 

B. Appreciate all kinds of work ^ -.^t^ne^ 

C. Learn how to deal with occupational stereotypes 



17 DEVELOP VALUES CLARIFICATION SKILLS 

A. Learn how to assess which values are Important 

to oneself . . ^ * 

B Learn skills to cope with value conflicts 
C. Learn to work with those whose values may differ 
from one's own values 



ACQUIRE EFFECTIVE INTERPERSONAL SKILLS ^ 
A Learn how to work in various types of groups 

B. Learn how to get along with authority figures 

C. Learn how jto.jet. along with peers 

D Learn effective skills for Interacting with 
opposite sex and minority group mtmbers 



10. 



VALUE HUMAN DIGNITY 

A. Understand interdependence of human race 

B. Understand how to gain equal access to educational 
and occupational activities ^ ' 
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HO 9 

Career Guidance Goal Statements Summary Sheet 



Goals 



Group 1 Group 2 Group 3 Group 4 Tot . Rank 



1, Understand relationship of curriculum 
i to career planning 

2, / Understand how economic conditions 

, affect career plans 

^' • 

3, Appftciate corrinunity role in career 
developnient 



4, 

6, 



Understand significance of social 
systenis within work settings 

Acquire a sense of independence 

Develop declsion-ip^king skills 



7p Develop skills to cope with a 
changi^ng work world 

a; Deval op' awareness of preferred life- 

styl es , ^ ^ 

' * -■ ■■ . ' 

Acquire effective interpersonal 
skills ■ ■ 

Understand and appreciate. the dis- 
cipline of work 



9, 
10, 



11,. Develop career planning skills 

12. Implement educational and job place-^ 
ment goals ^"^^ 

13. Appreeiate'parental role 1n^ career 
development , ^ 

14. Develop a positive self concept 

15. Locate and use sources of occupa-- 
tional information 

16* Develop positive attitudes toward 
work 

17. Develop yalues clarification skills 

18, Value human dignity 

*S^- Estimate of population variance 
N ^ Number of groups rating a goal 
£ Sum up the following 
X = A group's goal rating 
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TR 2 

CAREER GUIDANCE GOAL STATEMENTS SUMMARY SHEET 



Goals 



1. Understind relationship of curriculum 
to cireer planning, 

2. Understand how economic conditions 
affect career plans 

3. ' Appreciate community role in career 

developfnent 

4. Understand significance of social 
systems within work^ settings 

5v Acquire a sense of independence 

6* Develop decision-making skills 

7. Develop skills to cope with a 
changing work world 

8. Develob awareness of preferred life- 
styles 

9. Acquire effective interpersonal 
- skills ; \ 

10* Understand arid appreciate the dis- 
cipline of work 

11, Develop career planning skills 

12, Implement .educational and Job place- 
ment goal s 

13, Appreciate parental role in career, 
devel-opment 

14, Develop a positive self concept . 

15/ Locate and use sources of occupa- 
tional Information 

16, Oevelop positive attitudes toward 
work 

17, Develop values clarif icat/ion skills 

18, Value human dignity 



Group 1 Group 2 Group 3 Group 4 Tot 



*S * Estimate of population variance 

N - Number, of groups rating a goal 

± - Sum up the following 
r A group's goal rating / 
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Population Variance Formula 

(!) ' 



Field Testing Phase 

FleTd testing of the PAGE 2 materials was ^ conducted ■Surlng three one- 
week workshops in' th?ee minois school districts during June 1976. 



CHa 



p'ter III detans the procedures used 1n the field testing. 



DBSemination Phase ' ■ 

^ - Dissemination plans began at the time the proposal for the PA| 2^ ; 
■ect was written. At that time it was detennined that a National Dissemination 
Seminar would be held at the conclusion of the project. 

In April 1976,. arrangements were made to conduct the PAGE 2 National ^ 
Dissemi^aJloneminar as a Guidance Division session at the 1976 American Voca= 
tional Association Convention in Houston, Texas. 

wS ?d- e e t'to each state representative^ (1) C^^^t'^f'rtickf of caJ r u d 
SJndbook (2)^20 career cuidance punning oa^ 

Who had nSt KespoJlded. A secontifollowup letter was sent m October 1976 (See 
Appendix B). 

Bv November 30. 1976. responses had been received from 39 states, two 
trust territories and Washington! D. C. starting a representative f^om their 
^esDLtive stale or ?rust, territory would attend the National Dissemination 
sllinar slates that responded to the invitation are identified m Figure 1 
(States which are shaded are those that responded.) . 

An information packet was sent to each designated representative prior 
■to the semi naJ Included in the packet were: (1) an information brochure 
2 5 +hfpflrF'p Prn ect (2) a letter providing the location and, time of the 
seminal' anf (3) Klng'inf^rmaif Jn foP the Amlrican Vocational Association 
Convention. ^ 

- ■ The PAGE 2 National Dns semi nation Seminar was h^d on: December ^.19^6, 

as official state representatives. . • 
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states represented were: 

Alabama 
; Alaska 
' Arizona 
Arkansas . 
: - - Colorado 
^ Connecticut ; 

Florida . 
Georgia \^ 
^ Hawaii 
IdaKo 
Illinois 
Indiana 
Iowa 
Maine 
Maryland 
Minnesota 
Missouri 
Nebraska. ^-1- 



New Hampshire 
New Mexico - 
Nevada ■ 
North Dakota 
Ohio 

Oklaho'mai . 
Oregon 

.pennsy\vania 
Puerto Rico 
Rhode Island 
South darolina 
South Dakota 
Texas 
Virginia 
Washington; 
West--V1rg1nia 
ing 



-The object Ives of the seminar were: 

1 To assist the participants of the seminar to becom^_ 
somewhat familiar with the materials contained in the 
PAGE 2, Instructional Resource Package. 

. ■ ■ ' ' ■ . ^ ■ 

2. To motivate the parti c1 pah ts to promote the PAGE 2 
Instructional Resource Package. 



To provide some poss 
PAGE 2 materials. 



ible' Ideas for dlssemlhating the 



The format for the seminar was very activity jr^f t^^^^lJJ Pf 
exDerlencing some of the activities contained in the PAGE 2 f ff"^ a^s* With_ ^, 
PAGE 2 Project staff . selected members of the PAGE 2 National Advisory Committee , 
and'sySf consultants serving as facilitators, ^^^^t^^^^'^^^ 
were conducted in small group settings. Some time was also spent in a large_ 
group discussion fo>Tnat/ , The seminar program appears as Fig^ 

In order to assist participants with dissemination of PAGE 2 
it! their states, the concluding discussion dealt with that topic PAGE d ■ 
P?ojeci staff furnished each particlpant^wlth the follovnng |tf s: (l^a bro= 
chare master (Appendix cyV (2) a news release (Appendix DH (3) a journal or 
newsletter article (Appendix E)- and (4.) a 11|t of suggested^ persons _and . 
^agenclls who should>eceive informs Ibout PAGE 2 mater a s Jjc Mding the 
names and addresses of all counselor education institutions m their state. 
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Prasanters: 



Re^rdin 



■ Fiflure 2 , . y ■ ' _ " 

NitioMl Dissemlnatton SemHwr ; 

2flO-5.flO "p.m., Dtcsmber 4, 1978 

Pr«W«r Dr. David PHtchard, Bureau Of Occupational and Adult. Education* 
rtsmm united states Office of Education . ■ 

Dr. Marla.Petersort. The center for Vocational Education. The Ohio . 
State University 

Mrs. carol Sanders. Occupational Teacher Education. Eastern Illinois 
University , , 
Mrs. Janet Treichel. The Center for Educational Studies, Eastern . 
fllinois University \ 

Mrs. Joyce Felstehausen. The Center for Educational Studies. Eastern 
Illinois University 

Mrs/ Sharon Wiesemann. The Center for EducatioTial Studies. Eastern' 
Illinois University , v 

HoiJSr Dr. Gene- Bottoms. Georgia State Departm^^^ 

Hostesses. ^^^^^^^^ oes Moines Public Schools 

Dr. Norman Gysbers. Untyersity of Missouri 
Dr Bettv-NewTon. University of Arizona ' , ,, ,i 
. JrrlfcS Hook, Oklahoma State Department of Vocational- , 
Technical Education' , <. 

Program; . ° 

omo-^n Welcome and Introductions ■ - 

im-i.^M Dr. David Pritchard - 

, Overview of the PAGE 2: Project ' , 
Dr. Maria Peterson - 

2'M430 Small Group Participation in Selected PA^ 

. Mrs. Carol Sanders , / . 

Small^Group Presentations of the PAGE 2 instructional Resource^ . 

Package and Dissemination Discussions ■ 

PAGE 2 Project Staff. - ' ' . 

PAGE 2 Project Consultants . _ , 
PAGE 2 Kational Advisory Committee Members 

j,§^o 'L^rge^Group Dissemination Discussion and. Questions _ _ " ^ 

» ,'■ : ■ 47. ■ ^ ^ ' " 
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-At the conclusion of the seminar; each part.ici pant was asked to do two 
things:' (1) complete three mailing labels with 'the correct name and address 
for mailing- three Instructional Resource Packages , to their s^tate; and (2) com- 
-pTete an- evaluation form for the seminar (See Figure 3). • 

Using the mailing labels provided .by participants, project staff sent 
three PAGE 2 Instructional Resource Packages In February, 1977, to states and 
trust territories that were represented" at the National Dissemination Seminar. 
Allst of state contact persons who received the PAGE 2 Instructional Resource 
Package as a result of their state. being represented at the seminar is on page 42 

' The evaluation forms compfeted by 44 seminar participants were collected 
and analyzed by an evaluation consultant for the PAGE. 2 Project. A summary of 
'the evaluation data is provided in'Tabl el. The- complete evaluation report ■ 
appears as Appendix F. ,;, 

The evaluation report: concludes with the fo'llowing statements by the 
evaluator: ^ 

■ It' appears that the seminar was very successful in 
achieving Its objectives. Personal observations of the 
■ evaluator Indicate that the ■participants were enthusiastic 
. about becoming familiar with the materials, motivated to 
promote and disseminate' the materials, but above-all 
interested in having the materials disseminated to them 
as soon as possible In order >to begin using them. ^ ' • 

An additional indication of the success of the semi- 
nar and apparently an indication of the perceived value 

of the PAGE 2 Instructional Resource Package is the fact 
that the project staff was contacted and asked to present 
a similar seminar again during the 1977 American Voca- 
tional Association Convention. The program chairperson 
' for the Guidance Division of AVA made the request and 

suggested that the seminar be open to all who desired to 
attend. This appears to be an indication of the need for 
and value of the PAGE 2 materials. 
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''page 2. national DISSIMINATION SEMIN^r 
participant Ev^aluation form 

DIIU'iCTIONSi To evaluate the cf f eetiveniss of this seminar, wq would appreciate 
your comploting this form. Circle the appropriate' words which indicate your 
.response to each question. ; Cormients may be given, as desired, _ 

1, To what extant are you familiar with the materials contained in the PAGE 2 
Instructional Resource Package? : ^ 

Very Quite SomewHat Hardly Not at All 

Familiar Familiar Familiar \ Familiar . Familiar 



Comment 



2, To what extent are you motivated to promote the PAGE 2 InstructiQnal Resource 
Packaga? ... - 

Very ^- Quita- Somewhat Hardly Not at All 

Motivated Motivated Motivated Motivated Motivated 



Comment 



3, To what extent are you clear about the purpose of the PAGE 2 Ihstructional 
Resource Package? 

V3^y Quite Somewhat Hardly. Not at All 

Clear Clear Clear Clear ^ Clear 



Comment 



4, To what extent is there a need for staff development materials in career 
guidance? . 

, Very ' ^Quite Somewhat Hardly . ^ Not at All^ 

Needed " Needed Needed , Needed Needed 



Commen t 



5. Did the seminar provide you with some possible ideas for disseminating the 
PAGE 2 materials? ■ 



Yes 



Undecided No 



Comment" 



6. Did the participatory format of the seminar aid in Understanding the PAGE 2 
Instructional Resourea Package? . 

^ Vas ^ ' Undecided ., ' No 
Comment . . . ^ . - -- — — — — 



7. 'Briefly state the purpose of the PAGE 2 Instructional Resource Package. 

THANK YOU FOR YOUR ASSISTANCE, 



, . Table V 

Natioftal DBseminatran Seminar 
Partidpant Responses 

To what .extent are you famniar with' the materials contained in the PAGE 2 
Instructional Resource Package? 

Very Quite Somewhat Hardly Not at All 

Famniar Familiar ' . Famniar Familiar Famniar 

4 (9%) 12. {27%) ; 21 (4BI) - .4 (9%) ' : 3; W 

to what extent are you motivated to promote the PAGE 2 Instructional 
Resource Package? J- 

Verv Quite Somewhat Hardly Not at All 

%tivated Motivated Motivated Motivated ^ Motivated 

11(25%') 23 (52%) 9 (20%) ' 1(2%) 0(0%) 

To what extent are you clear about the purpose of the PAGE 2 Instructional 
Resource Package? 

Verv Quite ^ Somewhat" Hardly Not at All 

. cieaV Clear Clear Clear ^ Clear , 

15(34%) , 22 (50%)' 6(14%) 1(2%) 0(0%)^ 

To what extent is there a need for staff development materials in career 
gujdance? ' - ^ 

Verv Quite ' Somewhat Hardly Not at All 

Needed Needed Needed ^ Needed Needed\^ 

29(66%) 13(30%) 2(5%) 0 (0%) ^ 0(0%) 

Did the seminar provide you with" some possible ideas for dissimlnating the 
PAGE 2 materials? , , 

Yes ' Undecided No No Response 

41 (931) 2 -(5%)/ . 0 (0%) 1 iZ%) 

Did the participatory, format of the seminar aid 1n understanding the PAGE 2 
■ Instructional- Resource Package? , = 

Yes Undecided ^o No„Response 

41 (93%) , 1 (2%) 50' 1 (2%) ■ 1 (2%) 

■ 41 ■ ■ ^ ■ ^ ' ' ■ ' ■ 



State Contact Persons for the PAGE 1 Instructional Resource P ackage; 
Corry M.* Hutchens. Vocational Counseling Special ist,^ State Department of 

Dr tSliSgheny!^Sl%^iof!1ln?e?"o? Staff Development. Anchorage. Alaska 99502 
Gnefshiversfeudancl specialist. Depa Education. PhoeniK An zona 8500 

olwlld Seise Jr,ArkansLDepartm Little Rock. Arkansas 72^01 

N^nle R McCool. Guidance and Job Development. State Board for Commumty 

Colleges and Occupational Education. Denver, Colorado 80203 ■ . ' g.-g 

Dr. Saul Dul berg. Consultant. Department of Education. Hartford. Connecticut 06115 
Helen Lipscomb. Consultant. Department of Education. Tallahassee. Florida 32304 
Dr. Paul Vail .Department of Education. Atlanta. Georgia JUdM , . . 

Dr! Sam Shigetomi. State Director for Vocational Jducation. Honolulu. Havjaii 96822. 
Dr Steohen Feit. Idaho State University* Pocatello. Idaho ba^uy . 
Jamefw- Pith^ Programs Unit. Illinois Office of Education.„Springfield, 

Kim^Pwers! Career Exploration aMd Guidance. State , Department of Education, 

Indianapol is, Indiana 46204 „ . 

Edward Ranney, Consultant, Department of Public Instruction. Des Moines, Iowa i 

Dr.lharles Ryan. Professor of Education. University of Maine Orono. Maine 04473 
Nancy Pinson. Department ^f Education. Baltimore, Maryland 21240_^-. 
Reynold Erickson. Direrfor. Pupil Personnel Services. St. Paul , Minnesota bbiui 
Dr! Tom Ick. S?tte Separtment -of Elementary and Secondary Education., Jefferson 

Evelyf Lavlly!"^Jnsultant, State Department of Education. Lincoln, Nebraska 68509 
Jotephinf Haysliprcareer and VocationaV Consultant. State Department 

of Education, Concord. New Hampshire 03301 ■ ' * t-j 4.-„ 

Dr. Jean Page. Career Education Coordinator. State Department of Education. 

Santa Fe, New Mexico 87501 ^ noTni 

Annette Ezel 1 . Department of Education, Carson City, Nevada B9701 
Robert Lamp. Supervisor. Vocational Guidance, State Board for Vocational 

Education. Bismarck. North Dakota 58505 _ ^ 

Jack Ford, Asst. Director. Div. of Vocational Education, Columbus, Ohio 43215 
Tom Hollihgsworth. Guidance and Counseling. State Department of Education, 

Oklahoma City, Oklahoma 73105 ^- _ n-j-sin 

Joan Si ebert. Career Education. Department of Education. Salem. Oregon 9731^ 
Bruce Shell enberger. State Department of Education, Harrisburg.^Pennsyl van a 1712{ 
GUdys Abad 3e sinchez. Department of Education. Hato ReV' P"f ^1^° 00919 
Frank Santoro. State Department of Education, Providence. Rhode Is and 02908 
W. C. Pinson. 912 Rutledge Building, Columbia. South Carolina 29201 
Carl Ritenour, Project Director. Huron Public Schools. Huron. South Dakota 57350 
Bob Mann. Texas Education Agency, Austin. Texas 78701 _ 
Bill Hollenback. North Texas State University, Denton. Texas 76^w_^ n^n^rtmpnt 
Marguerite Crumley, Associate Director of Vocational Education. State Department 

of Education. Richmond. Virginia 23216 
Jay Wood. Office of the Superintendent of Public Instruction. Olympia. 

dr.^JoslpfF?eundf Director of Program Services, State Department of Education. : 
Charleston, West Virginia 25305 ^ ^ rj 4.- ' 

James Anderson, Career Guidance Consultant, State Department of Education. 
Cheyenne, Wyoming 82001 



Chapter III 

Procedures » 

Evaluation Ph'Sosophy 

Informative evaluatn^n the aP?ll"tion oy strict egen^^^ 
is not always possible or fuasible. Guba and Stufflebiam (1968) summanie tour 
distinct dtsldSantages in using eKperlmentai design in formative prooect stages. 

- On the surface, the application of experimentarde^ 

evaluation problems seems reasonable, since traditional ii 
both expeHmental research and evaluation have been used 

to test wpo treses about the effects of treatments. How- - 
ever, thw? are four distinct flaws with this reasoning. 

■ First, the apvUaation of emperimental design to evoLu^ r 

Hon problemiaonfUcbs with the pmnaipU thai evaluatton 
should faailitate the aontinu^l improvemmt 

• ' Experimental design preven<:s rather than promotes changes 
iri"the treatment because treatments cannot be altered in 
process if the dai". ahMt differences between treatments, 

are to be unequlvOLal. Thus, the treatment must accommo- 
date the evaluation! 'Hcigrr rather than, vip versai- .. 
conceptions of evalwHiion ar-? needed which would stimulate 
, rather than stifle dvnamic development of programs. 

A Beaond flm in m m^^^^ ^es^n ty^ of ^^^^^ 
is thai it is uaefu'. for rnmng dao^svons m .- 

has run full oyol^ Mnott usbUsb as «^ ^'^^^^^^ „ 
making dBaiaimB aA-.ng, the plmwrng , 
a prefect. ; Itl pru : data after the fact about t e _ 
relative effectiveneia of or more treatment^> Such; 
data, however, are neiibs, sufficiently specifrq^and; com- 
prehensive nor are the- j.vi;vided at appropriate times 
assist the decision maker u determine what a project 
should accomplish, how it should be designed, or whether 
the project activities should be modified in process. . - . 

A third problem with the^ experimental design type of • 
evaluation is that it is suited to the mt-isept-La^aondv- 
tioria of the l^oratory but not to the septid aondvtwna 
of the alaasroom. . far f rom w1 shlng _to screen out 

■ . pSssi'ble sources of Interference, evaluation is fftua ly 

concerned with inuiting interferenoe so that results under 
the worst possible circumstances can_ also be assessed. 

. . - A fourth flaw inherent in the applto^^ 

experimental design is the possibility that wh^le vntemal ■ 
validity may be 'gained through the oontrol of emtrmeous 
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■ . variables, suoh,m aahievment is aoaompi.tsnea av vn^ ^ 

expmae of 6xteTrial validity. , . . Clearly it is impor- ■ 
tant to know educational innovations operate under 

real world conditions, (pp. 14-16) 

■ ThP PAGE Z field testing phase was" formative in nature; The evaluation 

in need of special emphasis by future workshop facilitators. 

The field test evaluation design was divided Into three components: 

(I) administral ve feas'bl ity and product usability^ (2) achievement of lesson 

oWecSiesi and (1) overall effectiveness of the workshop strategy, approach, 
contents and materials. ' 

Administrativi Feasbirrty and Pfodufl 

Each member of the workshop staff was asked to ^o^'Plf 
observation log (See Appendix Q). The technique was designed to gather respon- 
sive evluat on data (Stake, 1972). According to Stake, responsive evaluation _ 
particularly useful during evaluation when the project staff 

eeds heip'in'mohftorfng the prograni and when , ^.f f ^ 

will hp " (n 2) To do responsive evaluation, the evaluator- conceives a pian 
of ibslrvation aid irranges for various individuals to make the observations. 
Observations were sought relative to 1 

1. participants' reactions to Instructional activities. 

- 2. ,^he usability of handouts (HOs). 

3. the validity of the 18 career guidance goal statements. 

4. the mechanics of managing the lessons. 

To further determine product usability, key'handouts were ^onf ^^^.if 
analvzed This procedure helped project staff identify areas^orneeded modifi- 
ed on In addition, workshop staff members were asked to submit a revised 
draft of the Facilltkor's Handbook. The revisions were based upon their 
experience In "nnlng. the three workshops. The revisions were reviewea and 
, needed modifications were made where feasible. 

Achievement of. Lesson Obiectives . 

Many of the handouts (HOs) in the.-f\GE 2 Instructional Resource, Package 
were desiqned to be used as crlterion-referenced measurement instruments, 
^pvpral Hof were Identified as "key HOs" because they were dependent upon thj 
urce sfSf cS e ion oF^ activities.^ The collection and analysis of these 
key hindouts were ^an unobtrusive way of gathering evaluation data. , 

- ' ' ..... ' . 53' ; . 
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Overal Effectiveness ' 

Two evaluation techniques were used to assess the oyf^ajl ej^^ctiveness 
of the PAGE 2 strategy, approach, content, and materials- (1) the Career Guid- 
ance Goals Card Sort and (2) the Workshop Evaluation rating scale. 

Career Guidance Goals Card Sort . This technique was designed to deter- 
mine pa rticipants' awareness of career guidance goals before and after the use 
nf the PAGE 2 materials The Career Guidance Goals Card Sort is a pretest- 
SLues? tyn1qJrcoili sting of 28 goals^^lB of which were Included in Module 
I lessons. 

A auasl-experimental research design was used in this phase of the 
testinq The design was based upon the rigorously controlled RandomiEed Solomon 
^SPoup oLign Illustrated in Figure 4. This design uses a contro group pre- 
test-Dosttest approach to control for 1 the main effectsxof pretesting, (2) 
Se iSteracty effects of pretesting, and (3) the combinedXfffects of matura- 
tlon and >i1 story. 

' As in most quasi-experimental research, it was not possible to rigorously 
control all the variables during the field testing. The use-of preassembled ■ 
g?"u5s meant that subjects could, not be assigned at ^^ndom to^the e|penmenta1 
and control groups. .Howevefi,. w^ithln the experimental groups and the control 
group "a Sim'assignments^weri made for pretesting. A control group a was as 
similar as availability permitted was selected. Isaac and Michael 1971) state 
that ?he"ffects of the violation of random ^assignment to the experimental and 
control qroupfon interna is not serious if the groups have similar 

SrLd standard devUtions on the pretest. A test for significant difference 
Seen sample means and variance was conducted to detemine the simnarity of 
the groups on pretest scores. 



The Rar^OT^ Sdomm Rwr-Grmv Desqn' 



roup 


Pretest Treatment 


Posttest 


1 - Pretested Experimental (R)** 








2 - Pretested Control (R) ■ 


h . 






3 - .Unpretested Experimental (R) 




X 


h 


4 - Unpretested Control (R) 






■ . h 


*Adapted f rom Isaac. S, and Michaels 
Han. San Diego: - Robert R. Knapp* 


W. B, Ilandhook 
Puhilisher, 1971. 


in researo 


h and avuLua^ 



. **(R): Random Assignment 
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The card sort was administered twice. The experimental group was pre- 
tested on the first day of the workshop before instruction began. The posttest 
Jas administlrld on the third day of the workshop after the completion of Mod- 
ule I lessons. The card sort was also administered to the control group with 
one day of Instruction intervening between the pretesting and posttest.ing ^ The 
same workshop facilitator administered the card sort to al fJPe^rf ^i.fg 
^control qrouDS.- Figure 5, "Career Guidance Goals Card Sort Items , FiSU'^l 6. , 
'e5 1° Ca?d1ort Instructions"; and Figure 7, "EV,2. Card Sort Sumiary Sheet 
illustrate the technique that was used. ■ . 

wnrk.hn n Fvaluation Rating Scale. A rating scale was devised frr the 
purpose of obtaining f eedback from workshop participants relative to organiza- 
tion! anpropriateness of the activities, material, scope anticipated benefit, 
and ovirall effectiveness of the PAGE 2 materials. In addition, open-ended 
responses to stronger and weaker features of the materials were .sought. See 
Mgu?" I! "EV 5: Workshop Evaluation" for the rating scale used. All partici- 
pants'were asked to complete the "Workshop Evaluation" at the conclusion of the . 
workshop. 

Limitations. Because time constraints. are an inherent part of f ants^ 
such as the one unde r which the PAGE 2 materials were developed, field testing 
permitted only an assessment of short-range outcomes. Long-range outcomes, 
while of g?eat concern, could not be measured due to such.time restrictions. 

Although PAGE 2 materials were designed to be used with groups of varying 
composition, field testing was limited to local school district personne from 
Se Illinois school districts. The effectiveness of using the materials with 
other groups was not assessed. 

Modules and lessons were presented 1n sequence on three consecutive 
days The effectiveness of other arrangements of modules, lessons within the 
modules, and other scheduling situations were not assessed. 

The same facilitators conducted the workshops at all three sites. This 
was done to help insure field testing consistency. 
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Figure 5 

Ceresr GuWanca Gaste Card Sort items 



DEVCLOP SKILLS TO COPC WITH A CHANGIfm WORK 
WORLD 

A. Understand how envi ronmentdl changes 

affect work rolGs 
L. Understdfid Liie relationship botweei) 

LGiiaiii Lnient and tenta t i vnnuss 
L, Luuni how to plan for chungu 



DEVrLOP AWAkENrSS OF PRrFERRED LIFESTYLLS 

A. LL'arn how tr assess whether proferred worL 

roles are in harmony with non-work roles 
D. Understand that in choosing an occupation 

an indlviducil cliooses a way of life 



urnnnsTAND nil miumuJim nr li isurl to 
siLr^f.ATiSLAf:n()Ji 

A, !]j*v(jlnp .iliiHty Lcj uSt.' IfMSuri' tuiii! fjro = 
ductivrly 

ijc'viihiij iilMJif I't- j inii Wifu! inte»i'sLb which 
will It'.itl to =w1^i* and in\juyd.U]v usp of 
Ici'iUrt; t. nut- 



UNDLRSTAND ANP PRACTICE THE SKILLS OF FAMILY 
L IVING 

A. npvGlQu undersltUiding and appreciation of 
the principles of living in a family group 

H. Develop attitudes leading to acceptance nf 
resnonsibil ities as family memliers 

L, Develop an awaruness of- future fannly 
responsibii ities 



UNULUSTAtlU m\J AlM^kLCIArt THE UlSClPLIilL OF 

A. Understand that persistence, organization, 
use Of resources, and productivity help 
one master tise environment 
Understdnd that much of human activity 
involves work 



10. UflDEKSTANU RELATIONSHIP OF CURRICULUM TO CAREER 
PLANNING 

^ A, Understand career implications of school 
subjects 

R. Understand tiow basic skills, marketable 
skills, and interpersonal skills are 
related to career goals 



lEARN HOW BLHAVIOR AFFECTS CAREER OPPORTUNE 

I ins 

A. Learn how iMaladaptive behavior affects 

Uarn%ow maladaptive behavior affects 
one's career opportyni ti es 



h. DEVELOP A POSITIVE SELF CONCEPT ^ ^ 

A. Develop perception of oneself in terms of 
interests, abilities, values, and goals 
Develop awareness of how others see you 
C. Develop concept of ideal self 



nFinf RSTANn finw rcnriuMic conditions affect 

CAREER PLAHS 

A. Understand fiow personol economics affect 

cureer plans 
IK iindorstard how economic trends affoct 

career pi 'fis 

UnderstanL the range of econoiiiic befief i ts 
associated with various occupations 



I? DrVELOP POSITIVE ATTITUDES TOWARD WORK 

A. Internalizejhe concept that work is a 
valued institution 

B. Appreciate all kinds of work 

C. Learn how to deal with occupational stereo- 
types 



UEVrLOP UECISIUN-I>1AKINU SKILLS 
A. Under stand steps in decision-making 
process 

Understand psycholqaical aspects of 
decision making 

C. Unclerstanc! that Individuals make many 
career-related decisions 

D, Learn to accept responsibility for one's 
decisions 



13. APPRECIATE PARENTAL ROLE IN CAREER DEVELOPMENT 

A. Understand how parent/child relationship 
affects career development 

B. Understand relationship between parent/ 
student expectations 



DEVELOP VALUES CLARIFICATION SKILLS 

A. Learn how to assess which values are 
inipoftant to oneself 

B. Learn skills to cope with value conflicts 
Learn to work with those whose values may 
differ from one's own values 



14. 
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DEVELOP POSITIVE USE OF EMOTIONS 
A. Under^stand ways ^ to use emotions construc = 
tively 

Q. Understand^'the effect of sex role stereo- 
typing of emotions 
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lb, APPRECIATE COMHUNITY RQLE IN CAREER DEVELOP- 

A^^- Experience the reality of the work world 
b!^ Gain access to role models in the work 

C. " Understand how those in the work world 
evaluate and perceive you 



22 UNDERSTAND SIGNIFICANCE OF SOCIAL SYSTEMS WITHIN 

WORK SETTINGS ■ ^ ..4 vtu u 

a" Understand 4hat Qccupatlonal mobility is 

Influenced by social systems 
B Understand that access to training and job. 

is influenced by social systems 
C. Understand women and minority group stereo- 

types 

0, Understand work setting power structures 



lb OEVELOP LCAnLRilHP SKILLS -i^.^.e 
A. Learn moral and ethical responsibilities 

of a 1 edder . . _ 

■ i'.. Understand piirsonal characteristics 
necessary for leadership 
C, uevulop Moddership skills appropriate 
for work yruups 



17. ACQUIRE A SENSE UF INDEPENDENCE 

A/ Develop ability to assign priorities to 

u Develop wayb to deal with the fact that 
one's career goals may be different from 
those of significant others 



IMPLEMENT EDUCATIONAL AND JOB PLACEMENT GOALS 
" A. Understand use of placement services 
n. Develop job seeking skills 



?4 ACQUIRE EFFECTIVE INTERPERSONAL SKILLS 
- A Learn how to work in various types of groups 
B. Learn how to get along with authority 
figures 

0 Learn how to get along with peers 
d' Learn effective skills for interacting with 
opposite sex and minority group members 



la. ACQUIRE COGNITIVE DATA ABOUT A VARIETY OF 
OCCUPATIONS . . 

A Know the data contained in the Di^nouary 
' of 0^a:<l i atonal TitUB and the Oocupa- 
tionat ]>ntlook ilandbauk 
B, Know salary data on a variety of occupa- 
tions 



LOCATE AND USE SOURCES OF OCCUPATIONAL INFOR^ 

A^^^Know the human and material resources 

that are available 
B. Understand the role of occupational 
information when making career-re latea 

decisions 



20 APPKECIATE HOW C JURE AND BEAUTY CONTRIBUTE 
TO SELF-SAT n>FACT ION 

A, Express srlf through various media ^art, 
music, writing) l . ^« 

D. Develop an appreciation for beauty in 
various forms 

21. ACQUIRE SKILLS TO ENTER A SPECIFIC FIELD OF 

A?'^'^Oevelop abinttei and skills needtd for 

U ^Oe^^lo; an appreciation of good workman^ 
ship in a specific skill area 



?R VALUE HUMAN DIGNITY 

A Understand interdependence of human race 
Understand how to gain equal access to ^ 
" educational and occupational activities 



26 DEVELOP WAYS TO DEAL WITH PERSONAL PRODLEMS 
A Uarn to Identify and understand persona. 

B. Develorways to resolve or cope with con- 
flict ' . 



27 UNDERSTAND THE IMPORTANCE OF HARD WORK 

A Develop intrinsic satisfaction from hard 

B ReEognize the relationship of economic and 
' ^ personal rewards to one's willingness to 
work hard 



20 DEVELOP CAREER PLANNING SKILLS 

A "understand the importance of planned vs 

' haphazard career-relatid activities 
B Assume responsibility for planning 
C. Develop sen?.e of planfulness 
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Rgure 8 



We would like to determine if: (1) the workshop met your needs, 

(2) the workshop design and activities were 
appropriate for achieving workshop objec- 
tives. 

Directions: Please circle the number which best expresses your reaction to each 
of the items below r Sp¥ce for y^^^^^ on. the 

bottom portion of the page. • 



1. The objectives of the 
workshop were* 

2. The organization of the 
workshop was: 

,3. Workshop materials and 
activities were: 



Clearly Evident 
7 

Excellent 
7' 

Interesting 
7 



4. The scope of the coverage 
was: 

5. My attendance at the 
workshop should prove: 

6. Overall, I thought this 
workshop was: - 



Adequate 
7 

Beneficial 

7 

Excellent 
7 



6 
6 
6 
6 
6 
6 



5 

5 
5 
5 



4 
4 
4 
4 

4- 



3 
3 
3 
3 



2 
2 
2 



Vague 

.1 

Poor 
1 

Dull ■: 
1 

Inadequate 
1 



Not Beneficial 

2 1 

Poor 

2 1 



The stronger workshop features were: 



The weaker workshop features were: 



Comnents : 
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RsW Testing 

Field testing of the PAGE 2 Instructional Resource Package was ^conducted 

for FY 76 nrofessional and cupnculum development activities. ne Tieiu l„ a 
t f 'w s SoSll at Eastern Illinois university Chara 
field testing was conducted during three one-week workshops in three Illinois 
school districts during June, 1976. 

^ Site selection, workshop pUnning; and workshop activities^ con- 

ducted solely by field testing personnel independent of PAGE Z statt. 

^oiartinn nf Field Test Sites. Three school districts were chosen as 
field telrlfiiT- The selected sites (hereafter referred to as Sites A, B. and 

C) were to meet the following criteria: 

1. Must represent one of three specified district enrollment levels. 

Site Distri ct Enrollment Horkshop Dates - 

. =^ Under 1500 students June /-ii 

B 1500-3000 students June 

C Over 3000 students -June Zl-db 

:.' 2., At least one site must be located in a rural area. 

3. At least, one site must be located in an urban area. 
. • 4. Must be interested in developing a comprehensive career guidance 
program. 

5. Must guarantee 15-28 registered workshop participants. 

' ' ■ e' Must guarantee participants representing administrators, coun- 
selors. teachers (elementary, junior high, and highschopl) and 
encourage participation from at least one local business and 
.industry. 

Workshop announcements, site selection criteria, and site applications 
(See FiQure 9) were sent to 175 niinois school districts in Pebruary. 1976. 
ADDlicSs were screened for appropriateness by use of the "Criteria for 

Worksho Snes-'rating scale (See. Figure 1« ^^^^ ^"^^l 

^s?ion!^in%Sdnf$nnsn . 



■ Itwo semester hours of graduate credit were offered to all ^shop par 
ttdpants, 



\ .... Application pRacnine = f!arch 11. 1976 

Rgure 8 

CERL's Model for Prppm Deveto^^ 
Workshop Site Application 

School District — — - — 

Superintendent , — — ^ — ^ — - ^ — ' 



Phone 

Address _ _ _ . - — — . — — — — — — — ^ 

List the Names of SchoQls to be Involved In the Workshop ^ 



-—7—— — r:.._.{ilse_.reverse- s=idc fnr^.mt1nn -adct_ltijonal sehools 
. District Statistics 

Total number of studnnts In school district — , 

Total number of teachers Total number J^^^J^lsf jj^^! 

High School teachers "^^ v " ■ Totar numher of district counselor! 
. Junior hinh teachefs ^ Currlculiin director /coordinators 

El enentary teachers ^ Vocational director /coordinators 

Date school closes for sumnier vacation - ' — _ - 



Who was involved In the decision to apply for this on-site workshop? 



May we contact three of your staff members to detemine staff interest for workshop? Yes_JiO. 
To the best of your knowledge, how many participants will he involved in the workshop? 
Administrators ^Classroon Teachers . ^ 

Counselors ^^^^^ i-^-^'^mnh ^.hnM — — 

Business Industry Junior Hmh School ____ 

Representatives ^ Elementary _____ 



Is your schonl system currently operating undftr a nne-and-Flve-Year Plan? ^ Ves _ No_^ 
Only partially ■ Explain ' — 



List anv district career education/career guidance workshops, inservice (short-time programs, 
a^yKi; or i novice day) programs in which district personnel have been Involved. 

Topic Covered Vlho Attended . Grade Level Lenfith of Time, 



Please state briefly and concisely what you expect your district to achieve if chosen to he 
a workshop site. 



(Please continue on reverse side if additional room is needed) 

(Sinned) _ 



(District luperintendenll 



Please return before March 31, 1976 to; 




Carol Sanders I Project Director 

Career Education Resource Laboratory (nERL) 

210 BuZEard Building 

Eastern Illinois tlniversity 

Charleston^ Illinois C^mZQ 
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Rgure 10 

Criteria far Ctoo^sig Workup Shas 



School District 



Site A 



Site B 



Site C 



The fpllowing items will be considered carefully as each site is being considered as a 
location for the workshop* 



1, There is evidence that the decision to be a workshop site was 
decided by more than the administration, (Application,) 

2, From information gleaned, this school district would benefit 
from such a workshop* (Regional Superintendent or Regional 
Vocational Director*) 

3, Evidence has been shown that an effort is being made at this 
time in the district to develop a program infusing career 
concepts, (Regional Superintendenti Regional Vocational 
Oirectori Selected School Personnel*) 

4* This school district is known for its will ingness to make 
changes if it is for the good of the students, (Regional 
Superintendenti Regional Vocational Director*) 

5. The school district has shown interest "^n involving the com- 
muriity in its plan for building its curriculum* (Appl Ication J 

6. : A similar workshop has not been conducted at the school site 

before so that concern need not be made of duplication* 
(Appl ication. ) 

7* The school district is within a reasonable distance for staff 
travel, (Figures indicate distance in miles,) 

8, The applicant meets the requirements for being a K-12 district 
or the district has made arrangements for Including feeder 
schools so that it meets the K-12 requirements* (Application,) 

9* There have been indications that participants will be admin- 
istrators* counselors, high school teachers» junior high 
teachers* and elementary teachers* (Application,) 

10* The contacts made with the prospective school district have 

been warm and show a vital interest and a spontaneous excite- . 
ment for producing a workable K-12 career guidance program. 
(Correspondence and phone calls*) 

11* A participant has been solicited from business and industry. 
(Appl icatlon* ) 








































0-50 


50-lOC 


100+ 
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Figure 11 
Demographic Data for District 

1. Entire District Population 

2. Student Population of the District 

3. Number of Elementary Schools (K.-6) 

4. - Number of Middle or Junior High Schools (7-9) 

5. Number Bf High Schools - (10-12-)- - - ^ 

6. Number of Public Vocational -Technical Schools 

7. Mean Income 

Socio-Economic Classification (Rural, Urban, 
'"'suburban? Lower, Middle, Upper? Or ftther 
appropriate designations) 

9. Per Pupil Cost 

10. Average Daily Attendance ' 

11. Number of Students on Free Lunches 

12. Budget Allocation for K-6 Career Education 

13. Budget Allocation for 7-=9 Career Education 

14. Budget Allocation for 10-12 Career Education 

15. Reimbursement Received for K-6 Career Education 

16. Reimbursement Received for 7-9 Career Education 

17. Reimbursement Received for lU-12 Career Educa- 
tion 

IB. Commitment to Career Education (System-Wide. 
Committee Formed? School Cotmnttee Formed? 
Official Statement by School Board? Or 
other evidence of commitment) 
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np<^rHDtion of Fiel d Jest Sites . Demographic data' collected about the 
sites and briersite descriptions prepared by the field test personnel (a so 
referred to as workshop facilitators) give an 1nd1cat1on_of the general climate 
in which the workshops took place. Table 2 sunmarizes field testing sites_ 
demographic data. In general, the three sites can be characterized as follows: 

Site A. Site A Included two small (under 1500 total district enrollment) 
rural neTplorIng school districts. Both districts wer'e classified by local 
district school personnel as middle class. One district (hereafter referred to 
as District 1) had a population of 2,513 with a district s^'^ool enrollment of - 
680 pupils. The other district (District,2) had a population of 4.300 with an 
enrollment of 1,214 pupils. Eight percent of the districts' pupils received 
free lunches. Both schools wanted to develop a comprehensive career guidance 
program. District 1 personneL took^thOfMer^ 

personnel to join the workshop activities. The two districts worked separately, 
however, as workshop activities progressed. Interaction occurred which enriched, 
the planning being done by personnel from both districts. 

The conmunities and administrations of both districts appeared to be 
supportive of the school programs. Both conmunities were located in a closely- 
knit progressive farming area with the school and church as the hub of activi- 
ties. 

Site B Site B (representing a total district enrollment of 1500-3000) 
was locatiann another rural middle class farming community. Six elementary 
schools, three Junior high schools, and one senior high school served a popula- 
tion of 11,000 with a total school enrollment of Z,387, 

- Personnel from this site contacted field testing staff asked to be 
considered as a workshop slte^ they had not been among the 175 school d stncts 
that received the Initial workshop announcement. This site was unique in that 
the entire county was consolidated. The curriculum director was S^ven the 
authority from the superintendent to make decisions regarding program planning, 
thus facilitating program Implementation. 

Site C Site C was located in an urban Industrial community with a 
populatlBTorgo.OOO. Twenty=f1ve elementary schools, five junior high schools, 
four senior high schools, and one area vocational schoo served the district s 
18,884 pupils. The district was classified as middle class with 18 percent of 
the pupils receiving free lunches. 

Participants from this site consisted predominantly of administrators, 
counselors, and high school teachers. Many of the Site C participants were 
teaching in summer school during the mornings. As a result, they chose to alter 
the planned workshop schedule of daily Monday through Friday meetings of 9 00- 
12-00 and 1:00-3:00 to dally meetings of 12:00-5:00. This arrangement tested 
the flexibility of the PAGE 2 materials. Overall it was felt that shorter 
sessions may have been better. With more administrators in a«f dance, more 
questioning and discussions of individual philosophy occurred than at the other 
two sites. , 5 

Individual workshop participant information was collected regarding 
teaching experiences and inservice education 1n the area of career education. 
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Deniographic Date by RsU Tist Stes 





Site 


1 A 


Site B 




Data uategory 


District 1 


District 2 






General population of the entire district 


2,513 


4,300 


11,000 


90,000 


Mean incofne in the geographic area served 


S8.606.00 


$9,996.00 ■ 


$8, 500 .-00 


$11,699.00^ 


Soc1p-econoni1c classification 


Rufal 
Middle- 
■-^—Class 


Rural 
■ Middle-. 
—Class 


Rural 
Middle- 

- ■Gi-as-s-— 


Urban 
Middle- 

.L=.^..Class~ .... 


Student population of the diitnct 


. 579. 


1,214 


2.3S7 


,18,884 


Number of scnoois in tne oisuriLt* uy ^raue leve!^ 










a. Elementary schools ' ^ 


2 


1 


6' 


25 


b. Middle or junior high schools 


„■ 1 


1 


3 


■ 5 


c. High schools . . 


1 


1 


1 


4 


d. ' Area vocational centers 


, ■ 1 


0 


0 , 


1 


Total number of teachars in the district 


35 


72 


143 


792.2 


a. Elementary teachers 


13 


■ ■ 32 


70 


375.5 


b/ Mlddle-or junior high school teachers 


5 


. • 8 


18 


132.7 


c* High school teachers 


, '13 


, Z8 


B5 


28,1 


d. 


4 
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2 (Continwd) ' 



0 



: ' ' ' " Site A • ' ■ Site'B Site C 

DataCitegory _ District 1 District 2 



' r 7 57 

Total number Of administrators in the district 3^ 

. 0 1 ■ 5 12 

Total' number of counselors in the district (■ 



cost for the entire district ' $ U5S,84 $ W59J1 $ 1,250.00 $ 1,428,00 

675 • ■ 1,167 2,164 16,835 



97 NA^ 3,394 



,c 



Per pupil 

Average daily attendance in the district 
number of students receiving free lunches 55 
District budget allocations for Career Education 

a. ic-6 

b. 7-9 

c. 10-12 ... 
District reimbursement for Career Education . ■» 

- ' , ■ J 375 00 483.73 $ 2.000.00 $ 11.908.39^ 

' a, K-6 , f 



I 1^080.00 M ■ / NA '$ 8,475.00 

NA ■ NA ^ " 

478,924.00^ ' 'nA NA $ 29.115.00 



b. 7-9 

c. 10-12 



ed upon 1969 figures ■ 8-12 ' 9-12 



$ 163.09 $ 2,000.00 $ 17,093.39 
$. 3,965. 009 $10,834.18\ $35,000;0O $110:932.94 



Data not available 

f 



S 

9-10 



ERIC 



69 



n^.icriDtion of Field Test Par ticipants . Individual workshop partici- 



participants, 



At Sites A and B, the highest degree earned by the rpajority of par- 
Saitlrioants from Site B had the lowest average number of years^of teaching 



years) 



-Hone of the participants from District 1 (Site A) had |ver taken a 

one credit producing career education course. 

Two participants from District '1 (Site A) had attended career education 
inservici and/or workshops. Only one District 2 (Site A^ participant ad 

and/or workshop activities. 
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Figure 12 

CERL's Model for Program DBvelopment 
Workshop Participant's Information Sfieet 



Name 
School 



District 



School Phone . 



School Address 
Home Address 



ChRck Onn 

Administrator 

^ Counselor 
Teacher 



P honQ 

State Teaching Area .dnd Specific hraHe Level 



Business and Industry (Company) 
Representative 



Yes No 



List highest denree obtained 

HOW many years of teochinq experienee do you have? _ 
HOW many years have you been at your present school? 

Are field trips encouraqod in your school? — — 

provide speakers, accept field trip visitors, etc.? , , - — — 

HOW many clock hours have you participated in non^credit career education ^^^^ 

inservice and/or workshops? . _ 

Ust an, course, and/or workshop. ..a, in, with «reor education that you have previous,, taKen 
ciZ^m"' • course Title Institution Hrs.,lredn VeaLjl!- 



^"(Use reverse side for additional courses) 
List fulUtime jobs (7 hours a d,y. 5 days a week for at least one nonth) you have had other than 
tieachinq: 



List an partTti.. johs (thos. not listod as full^tl.e above) you have held during your lifetime: 
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nieaio return with rnqistratinn natorinU no later tha n April HO. 1076. 
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Taby 

PartKpnt Data liy WTest Sites 



Sita A 



■ ' . . ^ ^ DataCatepy . - Plnctl ■DistrlcU 

17" 40 

1.; Hean age of -participants /. , ^' 

I Highest degree.earned by participants 

' ' h Wer and percentage with a ■ »er . 11 ? 

Percent ^ /S.o 

ber * 3 ■ ^ 5, 



bachelor's degree 



. b. Number and percentage with I fW . 
master's depe ■ .Percent 21.4 m 

L Humber and percentage with an 

advanced cirtificate-or specialist Wer 

degree (one year beyond a master's) Pircent - 

3. fjumber of participants with at least one 

course in career education (taken for , ; ■ . ^ ^ 

credit) 

4. Number of participanti who had attended ^ 

inservice training in career iducation ^ . 

■ prior to the PAGE 2 workshop ^ - 

5. ta number of full-time positions other , 
than teaching In which participants have; ^ ^ . . . ^_ 



been employe' 



a. Mean number of part-time. positions other 

than teaching in which participants have ' ^ 43 ' "i 38 



been employe' 



Table 4 



PMmants 



Site 



Site A 

District 1 , 
. District 2 ■ 

Site B , 

Site C 

Adnilnlstra tors and 

Counselors 

Teachers 



Average 
No. Years 
Teaching 
Experience 



11.1 

12.4 

8.1 



19.8 
12.6 



Averatje 
No. Years 
at'. Present 
School 



9.5 
10.9 

6.5 



7.3 
7.4 



ll^^^^^^er'ofTloltJ group met the following cnteru: 
• l. liust be enrolled in a credit generating university level course. 
2 Should be from the field of educatipn. 

levels and positions of local school faculties. 
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Table 5 



Emi^VmBm Po^k^ of Ejc^rmintil ai^ Control Group Memters 



Groups 


Employment Position , 


Counselors 


Administrators 


Teachers 


Other 


N - i 


N % 


N . i 


N % 


Experimental (N = 79) 
- S.ite A (N = 29) 
Site B (N = 13) 
Site C (N = 37) 

Control (N = 52) 


11" 14.0 
2 6.9 
1 7.7 
8 21.6 

, 4 . 7.7 


9 11.4 
1 3.4 ■ 
0 0.0 
8... 21,6 

0 0.0 


58 73.4 

25 86.2 
12 92.3 
21 56.8 

38 73.1 


1 1.2 
1* 3.4 
0 0.0 

0 • .0.0 

10** 19.2 


Total (N -131) 


15\ 11.5 


9 6.9 


96 73.3 


11 8.4 



*Support personnel ■ i j u - ^^h^nr 

**Full or part-time education students who were not employed by local school 

district at the time - ■ 



Table B 

IS of Ex^rwrientd ami Control Group M«nten 



Groups 


Grade Level Responsibility 


•K-6 


7-9 


• 10-12 


K^12 


NA* 


N % 


N % 


N % 


N % 


N ■% 


Experimental (N = 79). 
Site A' (N =29) 
Site B (N = 13) 
Site C (N = 37) 

Contrcni (N = 52) 


33 41.8 
18 62.0 
9 69.3 
6 16.2 

17 32.7 


20 25.3 
2 6.9 
1 7.7 

17 45.9 

7 13.5 


21 ' 26.6 
6 20.7 
3 23.1 

12 32.4 

12 23.1 


3 3.8 

1 3.4 
0 0.0 

2 5.4 

5 . 9.6 


2 2.5 
2** ' 6.9 
0 0.0 
0 0,0 

11*** 21.2 


Total (N =131) 


50 38.2 


27' 20.6 


33 25.2 


a 6.1 


13 9.9 



.**Were nSt ^blelf designate a grade level due to oyerUpping of responsibni- 

***wire not able to designate- a' grade level as they were not currently employed 
■ by a local school district 
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Table 7 

Com^wi sf Ex^intntal and Cmtrd Bmm by S@x 




Sex of Participants 


Groups 


Female 


Male ■ ■ 


N . % 


■ N % 


Experitnental (N - 79) 

Site A (N =29) — 
Site B (N = 13) 
Site C (N = 37) 

Control . (N = 52) 


55 69.6 
22 " 75.9 
11 84.6 
22 . 59.5 . 

34 65.4 


24 30.4 
7 24.1 
2 15.4 
- 15 40.5 

18 34.6 


Total (N =131) 


89 67.9 


42 32.1 
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Chapter IV 
Findings 



■ The discussion in Chapter III indicated that both expenmentaT and eval- 
uation design elements were used for the assessment of the effectiveness of the 
PAGE 2 materials and methods. As such, both descriptive and inferential data 
are reported in this chapter. The chapter is divided into three sections: 

1. Administrative. Feasibility and Product Usability ^ 

2. Achievement of Lesson Objectives ■ i 

3. Overall Effectiveness 

AdminBtrative' Feastoirrty and Product Usabin^ 

workshop personnel completed a structured observation log (See Ap^^^ 
G). Workshop personnel also submitted a revised draft °f Jhe FaciUtator Hand 
book. Analysis of these two items as well as HOs collected helped PAGE 2 staff 
members arrive at conclusions concerning: 

1. participants' reactions to Instructional activities. 

2. the usability of handouts (HOs). . 

3. the validity of the 18 career guidance goal statements. 
4.. the mechanics of managing the lessons. 

Analysis of data gathered from the three sources discussed above indi- 
cated that: , 

1. The Missing Square Puzzle accomplished its objectives. 

2. The reaction to the model of decision making used (planning 
board) was positive. 

3 The career guidance goal statements presented no problem 
regarding readability, usability, or directions. 

4. Participants' reactions to writing the I. M.- Superintendent 
memo were enthusiastic. 

■ 5 Participants' reactions to making the Page Middle School oral 
' presentation were very positive. HO 19 provided participants 
appropriate information, and in general participants caught the 
spirit of the presentation right awayl" 
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6. Workshop facilitators generally found room management 

smooth with few difficulties encountered. Ilowevar, Site C s 
38 participants. exceeded by ten the max i mum number of partici- 
pants that could be acconmodated comfortably. Thirty-eight 
participants caused difficulty in managing the workshop and 
led workshop leaders to conclude that the 28 maximum number 
was, appropriate. 

Field testing personnel Indicated that difficulty was experienced in the 
following areas; 

1 Participants experienced difficulty 1n using HO 10. _In the 
field test version, the rating scale was based on a Ib-point 
scale and was not compatible with scales used m previous_ 
rating devices. Participants encountered difficulties making 
needed comparisons with earlier rating devices. HO 10 was 
revised based on field test data. 

2 Participants experienced difficulty In completing HO 15. 
Workshop leaders will need to allow enough time to work with 

■ participants in the area of evaluation: Most tEA personnel 
do not work in the area of evaluation to the depth that they 
should. It is difficult to determine whether or not the 
problem is in the materials or with the background of par^ 
ticipants. When program planning and evaluatlon^are new to 
participants, leaders will need to plan to meet the informa- 
tional needs of participants. Some basic information on 
planning and evaluation might always be appropriate. , 



Achfevement of Lesson Objectives 

Several of the handouts (HOs) in the PAGE 2 Instructional Resource Pack^ 
age were identified as "key HOs" because they were dependent upon the successful 
completion of other activities. The collection and analysis of these key hand 
outs were an unobtrusive way of gathering evaluation data. 

Certain activities within the PAGE 2 materials Involve the establ istot 
of small groups of a specific number of participants. For small group activi- 
tiefstH participants ^formed four small groups; Site ? Pa^ticipants^formed 
four small groups; and Site C: partici^nts formed six fnialVgroups During the 
field testing, a total of fourteen small groups participated in the PAGE i 
activities and completed -group handouts. 



. GoaUsj 

To identify individual 
priorities with regard • 
to comprehensive career 
guidance goals. 

to arrive at group con- 
sensus on career gi 
ance goals. 



Evaluation Technique 

1. Analysis of HO 4: 
"Career Qui dance 
. Goal Statements 
Rating Sheet" 
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Summary of Analysis 

Participants were able 
to arrive at a consensus 
in prioritizing compre- 
hensive career guidance 
goals as evidenced by 
the successful completion 
of HO 4 by all fourteen 
small groups 



Goal(s} 

To establish district- 
wide priorities for a 
career guidance pro- 
gram. 



Evaluation Technique 



Summary of Analysis 



Analysis of HO 9: 
"Career Guidance 
Goal Statements 
Sumnary Sheet" 



Analysis of HO 13: 
"Prognam PTanning 
Sheet" ^ 



^Participants were able 
'to establish district- 
■ wide priorities for the 
developmeht of a com- 
prehensive career 
guidance program as 
evidenced by the estab- 
lishment of priorities 
In all four school dis- 
tricts, 

, Parttci pants were able 
to develop a plan for 
Implementing career 
guidance program priori- 
ties as evidenced by the 
fourteen small groups 
successfully completing 
HO 13 



To help participants . 
outline the program 
planning steps that are 
needed to implement pro- 
cedures to reach program 
goals. 

To help participants 
determine who will be 
responsible Tor each 
program planning step. 

To help participants 
develop a schedule for 
the completion of each 
program planning step. 

To help participants 
estimate the cost of 
each program planning 

step. 

To help participants 
understand that making 
judgments about career 
guidance programs- re- 
quires the collection 

^^of data on all compo- 
nents of the career 
guidance program from a 

^ variety of Individuals 
using a variety of data 
collection techniques. 

To help participants 
plan how data Is to be 
cbllected for the 
evaluation of a compre- 
hensive career guidance 
program. 



4, Analysis of HO 15: 
"Evaluation Matrix-' 
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4, Forty-five percent of 
the participants were 
able to provide accurate 
Information regarding 
use of appropriate ^ 
evaluation methods for 
the ^^stated program com- 
ponents as evidenced on 
the fourteen small group 
evaluation matrixes. 



\ 



\ 

\ 



5, 



SoaUs) 

To help participants 
identify objectives .and 
priorities, for a 
placement program. 



To help parti ci pants 
outline a plan of action 
for impTementIng job 
placement program pri- 
ori ties. 

To help participants 
determine who will be 
responsible for each 
program planning step. 

To cause participants 
to estimate the cost of 
activities included in 
their job placement 
action plan* 



Evaluation Technique 

5. Analysis of HO 23: 
"Job Placement Pro- 
gram Objectives . 
Rating Sheet" 



6. Analysis of HO^ 13: 
"Program Planning 
Sheet'^ 



5. 



Summary' of Analysis 

Participants v^ere able 
to prioritize job- place- 
ment objectives as indi- 
cated on the, small group 
rating sheets 

Participants were able, 
to outline a plan of 
action for implementing 
a Job placement program 
as evidenced by the 
small groups success- 
fully com,fleting HO 13. 



In situ 
criterion level 
Objeativ&s^ It 
must be at the 
completed. The 
use learned mat 
require that pa 
practical situa 
or procedure 



ations where judgment was necessary as to quality of success, the 
'Sled foS analysis «as taken.fro™ Blood's r«.f.»m^ f,L?fc?rX' 



was establish^ 'tharpart^ responses on the HOs* analyzed 

aoDliSion leveV^f ari^objective to be considered successfully 

'gcan level require? that P^rt'^^'P^fLSf f.'EhlflJea' 

erial in concrete situations. Learning outcomes in this area 
rJc pants apply concepts, principles, laws, and theories to 
tlonsfsoLe problems; and da correct usage of a met 



Overal Eftectiveness ' ■ - ^ 

Evaluation rating scale. 

rareer Guidance Goals C ard Sort . Six hypotheses were constructed for 
T hr4r5rhvLthesis.:H concerned with detemimng if the con- 



testing.-me Js^,^yP°f of career 

trol aroup was similar to tne experim«^nLa i yiwun ^ ^nntv-ni fnr anv 

of career guidance gojlsr . , 

'tn 'riPtermine if PAGE 2 material s were biased toward any one group of 
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groups on the basis of Gmployment positions, grade level responsibilitiis, or 
sGx. Theoc = .05 level of significance was established for rejection of a 
hypothesis. 

The Teaping of h). To determine If the controV group selected was 
similar, to the experimental group, the following hypothesis was tested. 

Hi There 1s no significant diffarence betvveen the pretest 
scores -of the experimental and control groups. 

A one-way analysis of variance (ANOVA) was conducted. Ulsproportlonal cell fre- 
quencies vjere corrected for In the. computational formula. Findings are reported 
In Table 8. ' ., 



TabiB 8 

Analyse of VsF^i of Card Sort Pritest Srorfls of ExperBnentel and Control Grw^ 



Source of Variation 


Degrees 
of Freedom 


Sum of 

Squares 


Mean 
Square 


F Ratio 


Between Groups 

(ExperiniGntaU Control) 

Within Groups 


1 

62 


4.0492 
95.4352 


4.0492 
1,5393 


2.6306 


Total 


63 


99.4844 







The probability that there was a significant difference between the pre- 
test scores of the experimental and control groups was greater than .05. As a 
result, it was concluded that there was no significant difference between the 
experimental and control groups for the purpose of comparison. The failure to 
reject Hi was necessary to assume that the violation of random assignment to 
experimental and control groups was not serious (Isaac and Michael, 1971). 

The TeBting of fJg. To determl'ie if there was an effect of pretesting, 
maturation, or history on the posttest scores of experimental and control 
groups, the following hypothesis was tested. 

■ ; lip There is no significant difference between the posttest 

scores of individuals who were pretested. and those who 
were not pretested in both the experimental and control 
groups. 

A two-way analysis of variance was conducted. Disproportional cell frequencies 
were corrected for in the computational formula. Findings are reported in 
Table 9. 
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Anaiyss of \Smmm of Card Sort Posttest Scores by Sex of Partidpants 



Source of Variation 


Degrees 
of Freedom 


Sum of 
Squares 


Mean 
Square 


F Ratio 


Between Groups 
(Male, Female) 


1 


3.SS91 


3.8891 


2.0676 


Within Groups 


129 


242.6453 


I.BQIO 




Total 


130 


246.5344 







None of tho ratios in Tables 11. 12, and 13 eKceeded the Ob leve of 
significance. The failure to reject the hypotheses II4 H5, and Hq 'od to the 
conclusion that the PAGE 2 materials are not biased on the basis of position 
held by school personnel, grade level responsibility, or sex. 

. Individual rankings of goals on the pretest and posttest ^^^^^"^ 
statistically using Spearman's rank correlation techniques. The posttest 
rankings were positively correlated to the pretest rankings. 

Workshop Fva luation Rating Scale . The "Workshop Evaluation" was com- 
pleted b y al partic ipants at the completiori of the workshops. Table 14 
summarizes the average ratings for all sites on items 1 through 6. 

Ratinas were fairly consistent from site to site. All six items 
. received'f ralinrof six or higher 1n each of the three sites -ks op or^ani 
zation was rated the highest at all three sites with two out of the three sites 
rating overall effectiveness as second highest. 

Responses to the three open-ended questions were categorized by project 
personnel Tables 15, 16, and 17 summarize the responses made to the open- 
ended question'^/ on the "Workshop Evaluation" instrument. 
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V'^wfestwg Evafaiatbn 
Avorep ftatog by Items 1 Throu||h 6 



Item 1 
Objec- 
tives . 



Rati rig 4 



All Sites: 6.42 



Site A: 6.34 
Site B: 6.38 
Site C: 6.50 



Item 2 
Organi- 
zation 



Item 3 
Materials & 
Activities 



Item 4 Item 5 Item o 

Overall 

Scope Benefit Effectiveness 




\ 



6.77 


6.43 


6.38 


6.59 


6.38 


6.45 


6.85 


6.31 


6.31 


6.86 


6.53 


■6.36 



6.48 
6.08 
6.61 



6.55 
6.23 
6.78 



Tabte 15 

Strong Worktop Fiatures Idantifiid by Workshop Partidpanti 



Strong Features 



Organization 

Team approach/group involvement 
Variety of activities 
Atmosphere conducive to learning 
Application to school situation 
Leadership 
Relevant riiaterlals 
Establishing goals and priorities 
Fonnat (taking a problem through a 

logical sequence to a conclusion) 
Challenge 
Lecturettes 
Scope 



Total Number of Comments 



Number of 
Times Identified 



41 
23 
17 
11 
7 
6 

b 

5 

3 
2 
Z 
1 



123 



Percent 



33.3 
18.7 
13.8 
9:0 
5.7 
4,9 
4.1 
4.1 

2.4 
1.6 
1.6 
.8 



100.0 



The orgariizatio" of the activities and materials, the team approach, 
and the variety of activities were Identified most often as the strongest work- 
shop features. The following selected excerpts typify the responses made by- 
workshop participants to this Item. 

■ "The organization was very well done. We were kept thinking 
- all the time. " ■ ' 

"Very well organized. Things go off better than clockwork." 

i 

"Emphasis on group activity facilitated the sharing of Ideas 
and exposed participants to viewsand programs on other levels 
and different areas." 

"The team approach— mixing people and levels of interest— was 
a very good way to go. So many- times in workshops people tend 
to -cluster with their immediate firends with whom ^ they probably 
converse all year, and thus fresh ideas are lost," 

■ "The small group work sessions in conjunction with the sharing 
which, followed." ; ■ 

"Taking a problem and carrying It through in logical sequence 
to a conclusion. " 
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Table 16 

Week Wwkiwp Fiiajres Wsntifed by Worktop Per 



iitts 



Weak Features 



Scope too broad--d1dnU get to work 

on my program 
Not enough time allotted 
Lecturettes 

Miscellaneous complaints about local 
conditlonSt e.g,, room size, 
length of session 

Expectations for products not clear 

More representative mix of district 
personnel needed 

Directions/terniinology not clear 

Evaluation HOs not clear 

Not enough discussion 

Too much time spent playing games 



Total Number of Comments 




Twenty^four percent of the comments concerning PAGE 2 weaknesses were ^ 
made by ndivlduals who anticipated working on individual programs Time con^ 
sirlints and ecturettes were other weak workshop features most often identified 
Thrfo?low?ng lel^^^ comments typify the responses made by the workshop par-^ 
ticlpants concerning workshop weaknesses. . - 

"I would have ^liked to work on my own program -more." 

'ipersonally I don't like lectures, so I wouldjike to see 
these deleted. Just pass out ^the lecturette. 

"Not enough time anotted for the small group activities 
.which were to result in a product." - 

"Prefer to get more specific in oui own situation with 
more concrete ideas such as definite ideas that could be 

used in our district." 
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.1 
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ILESTON. ILLINOIS 61920 



5TERN ILLINOIS UNIVERSITY 



of Educition 



R FOR EDUCATIONAL STUDliS 




The Programmatic Approach to Guidance Excellence Project (PAGE 2) wm be con- 
ducting a national dissemination seminar at the 1976 American Vocational 
Association meeting in Houston , Texas. The National Advisory Committee for the 
5AGE 2 Project and the project staff have chosen, this dissemination channel in 
the hope that each state will name one official representative to attend the 
seminar and receive three (3) sets of preservlce and Inservice career guidance 
training materials* 

[f your state has need for preservlce and Inservice career guidance training 
naterlalSp then you may be interested In what is contained in the Instructional 
Resource Package^ that will be given to your state's representative! 



200+ page Career Guidance Facilitator's Handbook 

28 Career Guidance Planning Boards 

28 Decks of Career Guidance Goal Card Sorts 

12 Career Guidance Transparencies 

28 Sets of Career Guidance Goals 

7 Sets of Job Placement Objectives 



rhree Instructional Resource Packages will be sent free to your state after your 
representative has attended the national dissemination seminar* Please budget 
For this activity now. Select someone who can serve ^ as a contact person for 
individuals who are in need of preservlce and Inservice career guidance trafning 



rhe seminar will be held on December 4^ 1976 from 2:00-5i00 p,m. As soon as you 
lend the attached "Career Guidance National Dissemination Seminar Registration 
'Orm'* to us, we will forward Information regarding hotel ^ meeting room, etc* to 
^our representative. 



naterlals. 



Sincerely, 



Dr- Maria Peterson, Director 
Programmatic Approach to Guidance 
Excellence (PAGE 2) Project 



Lnclosures' Registration Form 
PAGE 2 Brochure 
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Career Guidance National Dissemination Seminar 
Registration Form 
The representative from our state will be: 
Name: 



Position Title: 
Address: 



T T u Zip Codf 

Telephone: 



(Include Area Code) 



Signature of State Director 
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EASTERN ILUNOIS UNIVERSITY 

CHARLESTON. ILLINOIS 61920 



CEHTEB FOR EDUCATIONAL STUDIES 
School of EducstlOii 




The Programmatic Approach to Guidance Excenence (PAGE 2) Project win be con- 
ducting a national dissemination seminar at the 1976 American Vocational Association 
meeting in Houston, Texas* The National^ Advisory Comnilttee for the PAGE 2 Project and 
the project staff have- chosen this dissemination channel in the hope that each state 
win' name one official representative to attend the sen%nar and receive three sets of 
preservice and inservice career guidance training materials* 

As oF today, v/e have not received a response from your state naming a represen- 
tative to attend tne seminar . "Because December is fast approaching j we are contacting ' 
you this one last time so that your state may take advantage of this opportunity* 

The Instructional Resource Package that will be given to each state representa- 
tive will contain: 

,r ^ ^ ^ Career Guidance Facil itatorVs Handbook 

28 Career Guidance Planning Boards 
20 Decks of Career Guidance Goal Card Sorts 
28 Sets of Career Guidance Goal Statements 
7 Sets of Job Placement Objectives 
Technical Report 

Three Instructional Resource Packages will be sent free to your state after your 
representative has attended the national dissemination seminar* Please budget for this 
activity now* Select someone who can serve as a contact person for individuals who are 
in need of preservice ani inservice career-guidance training materials . 

The seminar will be held December 4^ 1976» from 2:00 - 5:00 p.m* As soon as 
you send the attached "Career Guidance National Dissemination Seminar Registration Form" 
to uSs we win forward information regarding hotel, meeting room, etc* to your represen- 
tative. We have responses from a majority of the states* and we hope to hear from your 
state soon* 

Sincerely, 



Janet Trelchel, Director 
Programmatic Approach to Guidance 
Excellence (PAGE 2) Project 
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i»lU)jKCT HTAf-i' 



Maria PeteFson 
Janet Treichel 
PROJECT DIRECTORS 

Joyce Felstehausen 
K-ADULT COORDrNATOR 

Sharon Wiesannann 
PROJECT ASSISTANT 



I3evelb|»d at Eastern Illinois. Univeriit)/, Charleston^ 
"Illinois, piffsuant to a ^ant from the Bureau of Occu= 
pattonaT^nd Adult Educations Office of Educatidn, 
United States Department of Health, Education, and 
Welfare, Points of view or opinions stated do not 
necessarily repreient official Office of Education 
position or policy^ 



David Pritchard 
USOE MONtTOR 



100 



97 



PAGE 2 is for people who are concerned 
about career guidance. It helps 
teachers 
counselors 

administtators 
parents and 

comniunity members 
plan a career guidance i^ogram. 



PAiIti 2 sayi tg these concerned planners, 
"C^arcer guidance is a conmnuous, devel^ 
opniental process and every aspect of the 
scliool has significance for career davel* 
opnient, " ; 



PAGE 2 Is an iiistruetional resomce pack- 
age that helf^ persom planning career 
guidance propams focus on what career 
guidaace could be and then moves them 
from basic conctspts to more sophisticated 
levels of thinking regarding career guid- 
ance. Using the PAGE 2 materials, school 
district personnel develop a practical, 
specific plan for initial implementation 
of a coniprehansive career guidance pfo"^ 
gram to ineet the needs of students in their 
community. 



A planning program— not a prescriptive 
prografn. 

Emphasizes a team appoach involving 
administtators, teachers, counselors and 
other support personnel, parents, and 
community representatives. 

Appropriate for undergraduate and ^ad- 
uate programs in teacher education an<J 
counselor education in addition to In- 
service workshop settingir 

Flexible form at- -suggested activities 
for a two-hoiB up to a four-day wortehop 
ire offered. 

tfn rnri i 

FoUowup statements of admlnisaators from three field test sites indicate that 
the PAGE 2 program works, 

"The total commitment of each participant to the career 
guidance concept came as a result of the workshop, " 

Vocational Coordinator 

Rural Site 

'*As a result of the workshop last summer, we have estab^ 
lished a disttict wide career guidance= steering committee 
and have initiated plans for a series of career guidance 
inservice days* " 

--Curriculum Director 
Community^ConsoUdated Site 
(Entire County) 

''Career guidance is now viewed as an essential part of 
the school curriculum. Tluough broad based ^par tic ipa- ^ . 

tion, a greater number of staff recognise and have 
assumed res^nsibiUties for career guidance activities* 
"Vocational Director 
Lirban Site 



O 



Special features of the PAGE 2 ^ 
ItBttuctlonal Resource Package 
include a com^ehensive ^facilita-" 
tor's handbook, three instructional 
modules, all the materials needed 
to conduct suggested activities, ^ 
and master copies of all handouts 
and ttansparencies. 

O 
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- (NEWS RELEASE) ^ K , 

PAGE 2--PR0GRAMMATIC APPROACH TO GUIDANCE EXCELLENCE: 
PLANNING A CAREER GUIDANCE PROGRAM 

' (City snd State) — ^On December 4, 1976, at the American Vocational 
Association Convention in Houston , Texas 5 representatives from states^ trust 
territories, and Washington, D. C, attended a national dissemination seminar^ 
for career guidance staff development materials* 

The materials were developed by the PAGE 2 (Programmatic Approach to. 
Guidance, Excellence) Project staff at Eastern Illinois University^ Charlestoni 
Illinois, with funds provided by the Bureau of Occupational and Adult Education, 
United States Office of Education, ■ 

The PAGE 2 Instructional Resource Package provides staff development 
materials that will enable career guidance personnel and others to assess indi- 
viiJual and institutional needs* determine gqals, state objectives, decide on 
appropriate activities, and devise appropriate evaluation procedures when 
planning and impTementing: K-adul t career guidance programs* The materials are 
presented in multi-media forms contain both individual and group activities, 
and emphasize a team approach, A variety of school and workshop settings were 
Involved in the field testing of the materials. The PAGE 2 Instructional 
Resource Package is appropriate for inservice and preservice undergraduate and 
graduate programs concerned with career guidance, counseling, placements and 
^ollowup* 

(Name of State) was represented at the dissemination seminar by « 
(Name of Representative) (Name of State) now has three sets of 

these career guidance staff development materials. Further information on 
these materials as well as the materials themselves may be obtained by contacting 
_ (Name of Person) at (Address and Telephone Number) 

101 " 
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' (NEWSLETTER OR JOURNAL ARTICLE) ^ 

PAGE 2—PRGGRAMMATIC APPROACH TO GUIDANCE EXCELLENCE: 
PLANNING A CAREER GUIDANCE PROGRAM 

^. In recent years a considerable amount of work has been done in the " 
development of components of a comprehensive career guidance program* Career 
planning, followups needs assessment^ curriculum-based guidance^ placement^ sex- 
fair guidance, and many other guidance components have been the focus of funded 
projects nationwide* Comprehensive career guidance is concerned with: self con 
cepti role relationships^ self development, interpersonal effectiveness skills* 
decision making, future shock, values clarification, lifestyle values* work 
attitudes* assessment Instruments and self appraisal techniques, computeriied 
career occupational information* individual and group counseling* and many more* 
Career guidance is shifting from a crisis or problem-centered orientation to a 
life career development orientation. Personnel responsible for delivering 
career guidance to students are beginning to view their efforts as a "program" 
rather than as "activities," New methods* skms, and resources are emerging 
In keeping with the changes taking place in career guidance* ' ^ 

There is a growing avareness that career guidance is anchored in two 
major concepts: ' ' 

1. Guidance is a* continuous* developmental process, 
; 2. Every aspect of the school has significance for career 

development, 

Gysbers and Moore (1973) suggest that all students at all educational 
levels. are capable of career consciousness. Career consciousness develops 
throughout the life. span as a result of a continual process of internalization 
of knowledge and skill in four domains: (1) self knowledge^ (2) work and 



leisure knowledge, (3) career pianning knowledge and skill, and (4) careev^ prep- 
aration knowledge and skill. 

A corollary of this growing awareness o| the nature of career guidance 
is the recognition that the delivery of a career guidance program requires a 
team approach. Furthermore, the career guidance team must consist of counselors 
teachers, placement special ists , .educational and occupational special ists, 
administrators^ parents, and community members. ^ . " 

The Problem 

If guidance is a continuous, developmental process encompassing every 
aspect of the school, career guidance and counseling activities can not be iso- 
lated from the basic instructional process of the school. A response to this 
challenge will require much thought and a well-planned approach. School dis- 
trict personnel wishing to Integrate career guidance Into every aspect of the 
school will need to systematically set out to achieve this goal. PAGE 2 Project 
personnel at Eastern Illinois University recognized a need of local school dis- 
trict personnel for assistance in systematically planning the implementation of 
a comprehensive career guidance program/ With funds provided by the Bureau of 
Occupational and Adult Education, United States Office of Education, PAGE 2 
Project personnel designed and tested an approach that would help local school 
personnel define and plan a comprehensive career guidance program. Two docu- 
ments, the Programmatic Approach to Guidance Excellence: Final Report and the 
Programmatic Approach to Guidance Excellences - Technica? Report , describe the 
development and testing of the staff development materials. Individuals 
interested in details concerning the development and testing of the PAGE 2 
materials will want to obtain and read these documents. Workshop facmtators 
who used the PAGE 2 materials and workshop participants fromJocal school dis- 
tricts who planned for the implementation of practical, comprehensive career 
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guidance programs that would meet their local needs concluded that the PAGE 2 
approach works, 

What Is the PAGE 2 Approach? 

The PAGE 2 package is a planning program--not a prescriptive program. 
No directives are given as to what kind of career guidance prografii a local dis- 
trict should have, A team approach to career guidance is emphasized by the PAGE 
2 materials, A mix of administrators, teachers^ counselors and other support 
personnel, parents, and community personnel are taken through a team process 
that begins with an activity designed to illustrate the need for expl icir com- 
munication between program planners and program implementers. The next activities 
bring into focus the scope of a comprehe sive career guidance program. Partici- 
pants arrive at a group consensus as to what the career guidance program goals 
of their local district "ought to be J' Activities systematically move partici- 
pants from basic concepts to more sophisticated levels of planning. After they 
have described what they want to do (goal setting), they Identify those parts 
of a career guidance program that they already have In the local, district* 
They are asked to make judgem.ents about the effectiveness of these program com- 
ponents and to look for the gaps between what they feel "ought to be'' and "what 
Is." This Information is used to establish priorities for program implementa- 
tion, select three of the goals that have been identified as \h1gh .priori ty 
needs, and write a rationale requesting administrative support for efforts 1n , 
these areas. Next, participants are asked to identify the steps needed to 
implement the three selected goals, assign responsibility to Individuals for 
each step, estimate the costs, and describe the outcomes they expect to result 
from efforts related to each step. Participants are then Involved in Initial 
planning for the evaluation of a career guidance program. 
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■ :Tvvo tuUlitional instructional inodulus coiiiploiM^iit tlio plonninfi uiuaulo. 
One module assists participants in detemiining an Inipleinentation approach for a 
curriculum-based career guidance program. The third module in. the package is a 
planning module for establishing a job placement program. ^ ' 

The three Instructional modules in the PAGE 2 Instructional Resource 
Package can be modified to meet the needs of a vfiriety of groups. They have 
been designed for maximum flexibility* Modules and even lessons within modules 
can be used separately or in a series with other lessons and modules. Suggested 
activities for a two-hour workshop up to a concentrated four^day workshop are 
offered. 

The PAGE 2 materiaTs are appropriate for both preservice and inservlce 
In career guidance. This includes undergraduate and graduate programs in teacher 
education and counselor education in addition to Inservice workshop settings. 
The actual materials in the Instructional Resource Package have been designed to 
accommodate a maximum of ^8 participants per session, , 

;The Career Guidance Facilitator's Handbook ^ the key to the package^ con- 
tains pre-workshop planning suggestions and evaluation techniques in addition to 
the instructional modules. Master copies of all ^Handout materials arid transpar- 
encies are included in the. Facil itator 's Handbook , The PAGE 2 Instructional 
Resource Package 1s^a tested^planning program that has been found to be success- 
ful. - ^ , 

Where^Dd You Find PAGE 2? ' 

/ On December 4^ 1976s at the American Vocational Association Convention 
in Houston 5 Texas, representatives from states, trust territories, and Washing- 
toni D, C, attended a national dissemination seminar for the PAGE 2 materials. 
' (Name of State) was represented at the dissemination seminar by (Name 
of Representative) (Name of State) now has three sets of the PAGE 2 

lot' ' ' \ ■ ■ 



Instructional Resource Package, Further information on these materials as well 
as state plans for the dissemination of the materials may be obtained by con- 
tacting (Name of Person) at (Address and Telephone Number) 
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PAGE 2 Project National Dissemination S 
I ^ Evaluation Report; 

A three hour national dissemination! saminar was presented by the PAGE 2 
Project staff at the annual American Vocational Association Convention 1n 
HdiJSton, Texas, on December 4^ 1976, The objectives of this seminar were: 

1, To assist the participants of; the seminar to become 
, . somewhat familiar with the materials contained in the '/ 

PAGE 2 Instructional Resource jPackage* " 

2, To motivate the participants to promote the PAGE 2 - 
Instructional Resource Package. ' ' 

3, To provide some possible Ideas for disseminating the 
PAGE 2 materials, . ' ^ 

The purpose of this evaluation was tol determine the effectiveness of 
the seminar in achieving its Intended objectives. The evaluation data col- 
lected was the result of a one-page evaluation form (Figure '1) completed by 
44 participants at the end of the seminar, Aithough 52 Individuals attended 
the seminar* some left the , seminar early and did not complete the evaluation 
form; The participants were classified into two groups: (1) those who were 
official state or trust territory representatives, and (2) those who were 
attending as a result of general Interest in the PAGE 2 Project, Evaluation 
data were compared between the two groups, but differences did not appear sig- 
nificant. The results of the evaluation are, therefore^ presented for the 
participants as one group. Mn addition, some general observatijens made by the 
evaluator are presented. ' , ; , 

One of the major objectives of the seminar was to assist the partici- 
pants to become somewhat . fimi liar with the materials contained in the PAGE 2 
Instructional Resource Package. On the evaluation form, the participants were ' 
asked to respond to the following question:^ "To what extent are you familiar 
with the materials contained in the PAGE 2 InsttuctlonaT Resource Package?" 
OyeralT, the data in Table 1 indicate that 37. (84%) of the participants indi- 
cated that they were "somewhat," "quite," or "very" familiar with materials in, 
the PAGE 2 package. Only seven (16%) indicated that they were ;"hardly" or""^^^^^^^^ 
"not at all" familiar with'the materials. It appears that a large majority of . ^ 
the participants left the seminar with a basic knowledge of the contents of 
the. PAGE 2 package. One written^ comment which 1s indicative of why some indi- 
viduals may not have indicated more familiarity with the materials related to 
the fact that the amount of t ime available for becoming familiar with the ^ 
Tnrtirrffls was relatively short, in general, it appear^^^ttaf the semtnaFwf^^ ' 
successful in achieving this major objective of assisting participants to 
' become somewhat familiar with the PAGE 2 package. - = 

^ ' " . . = = 111 ^ ■ ' 
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Figure 1 



PAGE 2 NATIONAL DISSEMXI^ATION SEMINAR 
Participant Evaluation ForiTa 

DIRECTIONS I To evaluate the effectiveness of this seminar i wo would appreciate 
your completing this fom* Circle the appropriate words which indicate your 
responee to each question* Cottwientg may be given, as desired. 

1* To what eKtent are you familiar with the materiala contained in the PAGE 2 
Instructional Rosoiirce Package? \^ , . ' 

. ^©^y .Quite Somewhat ' Hardiy mt at All 

Familiar Familiar Familiar ^ Familiar Familiar 



Comment 



2. To what extent are you motivated to promote the PAGE 2 Instructional Resource 
Package? - 

Very Quite Somewhat Hardly Not at All 

Motivated Motivated Motivated Motivated Motivated 



'Commen t 



3. ' To what extent .are you clear about the purpose of the PAGE 2 Instructional 
Resource Pa.%'kage? ~ 

^ery Quite ' Somewhat . Hardly . Not at All 

Clear Clear Clear Clear * Clear 

Comment ' ' > 



.4. To what extent is there a need for staff development materials in career 
guidance? ■ v 

^e^y Quite v^_Somewhat \- Hardly Not at^ All 

Needed Needed ; Needed Needed Needed 

Comment , . . 



5, Did the seminar, provide you with some possible ideas for disseminating the 
PAGE 2 materials? ^ 

/^^B Undecided No 

Comment . * , 



6. Did the participator^? fonnat of the seminar aid in understanding the PAGE 2 
Instructional Resourqe Package? 

^ ■ '"^ . ■ ' • ■ ' - . ' i 

Yes ^ Undecided No 



CoBranent 



7, Briefly state the purpose of the PAGE 2 Instructional Resource Package, 



THANK YOU FOR YOUR' ASSISTANCE. 
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Is 1 . 

Netioral Dssiminatten Semkiar * 

/ Pirti^nt Responses - 

/ ' ff^44 

/I. To what extent are you famniar with, the materials contained in the PAGE 2 
Instructional Resource Package? 

^ ^ Quite Somewhat Hardly . Not at All 

Familiar Familiar Familiar Familiar Familiar 

4 (9«) .12 (27%) 21 (481) 4 (gg) 3 ^7^^ 

2. To what extent are you motivated to promote the PAGE 2 Instructional 
Resource Package? .. . 

M l^^^. J . ^V^^ Somewhat . Hardly Not at All 

Motivated Motivated ■ ^ Motivated Motivated Motivated 

• / II Um ■ 23jf2l) ^. g (20%) l (z%) q (0%) 

■ ■ ^ . ,. ■ - , 

3. .To what extent are you clear about the purpose of the PAGE 2 Instructional 

Resource Package? 

.Very . Quite Somewhat Hardly Not at All 

Clear Clear ^ Clear clear Clear 

; 15 (34%) 22 (50%) „ 6 (14%) 1 (Z%) ' 0 (0%) 

4. To what extent is there a need for staff development materials in career 
guidance? , = . 



Very - Quite .f Somewhat Hardly Not at All 

Needed Needed Needed Needed Needed 

29 (66%) . ,13(30%) 2(5%) 0(0%) 0(0%) 

5. Did the seminar provide you with some possible Ideas for disseminatlnq the 
PAGE 2 materials? ■ 



Jfs . ' ■ "S^filf*^ . No . No Response 

41 (93%), ' z (5%) 0 (0%) 1 (2^) 

6'„.D1±tJie_Bart1c1p atory format of the seminar aid i n understanding the PAGE 2 
Instructional Resource Package?. ~ ~~ — - 

Undecided 113 No No Response 

41 (93%) ^ '1 (2%). 1 (2%) , , 1 (2i) 



A second major objective was to motivate the participants to proniote 
the PAGE 2 package* The participants were asked to respohd to the following 
question on the evaluation form^ "To what extent are you motivated to promote 
the PAGE 2 Instructional Resource Package?" The data In Table 1 indicate that ^ 
'34 (77%) of the participants were "very" or "quite" motivated to promote the 
package, nine (20%) more participants were "sorTjewhat" motivated, and onlyrone 
K (2%) was "hardly" motivated* One person {Z%) did not resjiond to this question, 
It appears that a very large percentage (9SI) of the participants left the 
, seminar motivated to promote the materials* Wriitan comments provided no use- 
ful , additional information concerning this question. In general, the seminar 
appears to have been successful in achieving the objective of iTOtivatIng par- s 
tlcipants to promote the PAGE 2 materials, r 

As a result of the seminar, the participants should have be^en expected 
to be relatively clear about the purpose of the PAGE 2 Instructional Resource ■ 
Package. The participants were askedTo' Indicate* "To what eKtent are you 
clear about the purpos e of the PAGE 2 Instructional Resourca Package?'* Table 1 
illustrates l^hat 37 (ST%) of the participants indicated theyvwere "very" or 
"quite" clear; six (14%) Indicated "somewhat" cleart and only one (2%) Indi- 
cated "ha'r<i]i^" clear. It appears that a large majority of the participants - 
were clean^J^out the purpose of the PAGE 2 Instructional Resource Package. To 

^ determine whether the individuals ware as clear about the purpose of the package 
as they suggested they "were* the participants were asked to briefly state the 
purpose of the PAGE 2. package;. These responses are included at the end of this 

'report. The stated purpose df tht PAGE 2 Instructional Resource Package, as 
givers at the beginning of the seminar, was to provide staff davelopment material 
vi^hich facilitate the use of a team approach (administrators, teachers, coun- 
selors, placement coordinators, educational and occupational specialists, and 
comnunity personnel) in- planning and, implemeiiting ^comprehensive programi-^^^^ 
career guidance. \ ■ ~ - ^ ' ' 

^ Of the 37 individuals who indicated "very" or "quite" clear about the 
^ purpose, it appears that ,18 {BD%) succinctly stated the purpose as it had been 
stated by the project staff during theseminar. Of those who indicated "some- 
what" or "hardly" clear, four of the six (66%)lwho stated a purpose stated the 
purpose "correctly." Qne did not provide a response. A majority of the 
"incorrect" responses made reference to career guidance programs, but did not 
mention "planning" or 'tegm approach" Oyerall, it appears that the majority , 
of those responding were as clear about the purpose of the PAGE 2 package as 
they hadg initially indicated in the previous question. . 

. : The evaluation form w4s Resigned to elicit opinions regarding the need 
for staff development materials In career guidance. The data IniTable 1 is how 
that 42 (96%). of the participants indicated that staff development materials 
were "very" or "quite" needed, and the other two (5%) participants believed 

they^ware^at^east "somewha 

among the participants that a need exists for nftterials such as the,PAGEr2 
Instructional Resource Package. 

A minor objective of the seminar^ was to provide the participants with 
some possible ideas for disseminating the PAGE 2 materials. The data in ^ 
~^ Tab! e 1 ind li:ate tha t^ 4t^'93%)'^g^ 7 

vided some Ideas, two (5%) were undecided, and one (2%) did not respond. , 

" ■ ■ " ■ . ■ ■• ' ' 116 . ,: ■ ' 



' Apparently, the seminar was successful in generating and providing ideas for 
dissenilnatlng the PAGE 2 materials, 

the seminar was designed to provide "hands-on" eKperiences with the 
' PAGE 2 Instructfonal Resource Package and to involve the participants In 
various activities to^help them better understand the PAGE 2 package. The par- 
ticipants were asked whether the participatory format of the seminar aided in r 
understanding the package. The data in Table 1 Indicate that 41 (93%) of the : 
participants answered affinnatively, indicating the participatory format did 
aid them 1n understanding the package. One oerson {2%) was undecided, one (2%) 
answered in the negative, and one person (2%) did not respond. It appears that 
:a large majority of the participants believed the participatory format was 
beneficial In understanding the PAGE 2 materials. 



Summary ^ 

It appears that the seminar was. very successful 1n achieving its objec- 
tives. Personal observations of the evaluator indicate that the participants 
were enthusiastic about becoming familiar with the materials, -motivated to pro- 
mote and disseminate the materials, but above all. Interested in having the 
materials disseminated to them as soon as possible. so that they could begin 
using them, - " V ? 

An. additional Indication of the success^^^f the seminar and apparently 
an indication of the perceived value, of "the PAGE 2 Instructional Resource. 
Package is the fact that the project staff was contacted and asked to present 
a similar seminar again next year during the toerican Vocational Association 
Convention. The. program chairperson; of the Guidance Division of AVA made the . 
request and also suggested that the seminar be.^.open to all who desired to ^ 
attend. (This appears to be an Indication of t'he need for and value of the 
PAGE 2 materials.) 



Responses to Question 7 on the Participant Evaluation Form 



Persons Who Responded "Very Clear" on Question 3 ' 

To develop awareness of self and group dynamics 
To use in inservice workshops 

To promote planning of- career guidance programs 1n LEA's 

To assess and\plan for a viable career guidance program*-to establish 

goals : 
To establish career development at the local level 
The PAGE 2 package Is designed to assist the school guidance team to 

identify guidance goals to incorporati prograninatlcany, 
To aid people who care about kids to get themselves organiied to come 

up with a career guidance prbgram 
I feel that the purpose of the PAGE 2 Instructional Resource Package Is 
to provide another way of planning and Implementing career guidance! 
Tqasslst In understanding the content and use of PAGE 2 
To develop the capabilities of education systems (LEA's; state depart- 
ments » etc.) 1n astabllshing a planned career guidance program 
Planning \ 

To understand, gain famlllarityp to gain clarity as to comprehensive 
planning for career guidance 

To assist states 1n providing inservice and p^reservlce training of 
guidance personnel, teachers, and other education personnel 

To disseminate the results of a nationally funded project and provide 
a model to each state to develop pre- and Inservice training pro- 
grams - 



Persons Who Responded "Quite Clear'' on Question, 3 : • ^ , 

To help develop a program for establishing a vocational program 
This package Js very useful for LEA's In developing a career guidance 
prograrri ■ ; 

To facilitate the planning of career guidance programs on the local 

leveT ^ . ^ 

To help school districts planla comprehensive career guidance-program 
To help educate teachers, adm1n1stratbrs, CQmrnittees, etc., about 

career education programr and implementation 
J To facilitate the incorporation of a tareer guidance program that ^ 

would involve the instructional program^vla a teani effort 
Provides a .yehlcle^for LEA*s to assess needs for career guidance and 
^T^^^pTan to^lmpl ement^actl vi ti es^to meet theHdentIf ied^nieeds^ ^ tt 
To prepare for and complete,; the planning of guidance programs in 

career education . ^ 

To asfist guidance and counselors to develop a good alternative 

approach for career education . 
To help others In the field of educatltih plan^and Implement career 

^ g tttdgTTce^ s e rv lu^ ^ — — " - - - ; - — - 

To develop techniques for career guidance programs 
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Persons Who Responded "Quite Clear" on Question 3 (Continued ) : 

To help school personneV and community persons plan career guidance 
using the teani approach 

To provide a planning methodology— process for group. dec1s1on*making 
and consensus regarding program (other) directional change 

The purpose 1s to facilitate and provide a clearer understanding of 

^ the importance of plahning a career gulance program, as well as 
other vocational education programs 

Planning and implementing career guidance programs 

To provide a planning process for a school or school district to 
arrive at a career' guidance program more nearly meeting expecta- 
tions of the respective community 

To Identify the team approach to delivering, career. guidance services 

Parsons Who Responded "Somewhat Clear" on Question 3 r 

To provide group experiences for helping plan programs of vocational 
guidance 

^ To disseminate career education materials so they can be integrated 
into the curriculum 
^ A planning process tb meet local needs for career guidance 

To aid in the development of comprehensive career guidance programs 
^ To provide a system to help schools develop objectives for career 
guidance , 

Persons Who Responded "Hardly Clear" on Question 3 ^ 

For planning and organizing comprehensive career guidance programs - 



Seven individuals did not provide a response to this question. 
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Reld Test Data 
Workshop Observatipn Sheets 
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Reld Test Date 
Workshop Observation Sheets 



Workshop # 
Location 
Enrol Imeht 
Obsarvar 



Module I , 

Lesson 1 ? ' Time spent on 

— this lesson 



After parti c1 pants had eompleted the activity part of the Missing Square 
Puzzle, did yoLf feel that the discussion (formal and informal) indicated ^ 
that the participants were aware: 

Va. of the Importance of planning in program development? 

^ No Somewhat Yes ' > 

: 1 2. 3 4 5 6 7 

b. of the Importance of Identifying and describing a task that is to 
be carried out by others? 

No - Somewhat ; ' Yes 

1 2 ; 3' 4 5 6 7 ' ^ - 



Notes : 



r 



119 
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. ^ ' " Time spent on 
Le^on 2 . ' , this leiison ^ 

1. As the participants rated the career guidance goal statementSi what was the 
general feeling concerning readability, usability, directions, etc.?^ 



2. What' kind of comments were made concerning the validity of the 18 career 
guidance ^goal . statements? " ^ 



3, What was the overall reaction to using the^'planning board and^ markers? 



4, At this time, what 1^ the reaction of participants to working 1n small 
groups? .. . 



Lesson 2 (Continued) ' ^ ^\ 

5. What 1s your reaction to the mechanics of managing fhis lesson? 



Notes: 
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Time spent on 

Lesaon 3 this lesson 



1. When writing the memo to I. H. Superintendent, did participants encount 
any problems In using HO 8: "Small Group Rating Sheet?" 

No Somewhat Yes 

1 2 3 4 5 6 7 

Describe any problems encountered. 



2, Which of the following phrases best describes participants* reactions tc 
writing the L M* Superintendent memo? 

Felt it was busy work. 

Completed the taski no reaction visible. 
^ Saw the assignment as very useful. 

Saw the activity as nice but not necessary. 
^ Got discouraged; did not complete the task. ■ 

Enthusiastic about the activity. 

Other 



Notes : 



1.. How did you present the lecturette material? 



Time 
this 



spent on 
lesson 



2, Were yoti able to adapt the lecturette to the workshop audience? 



3, How was the lecturette received? 



4* Is there any material you would delete or add to this lecturette? 



Notes ; 



123 



Time spent on 

Usson 5 this lesson 



1. Were participants able to use HO 13: "Program Planning Sheet*' as designed? 



No Somev/hat Yes 

1 2 3 4 5 6 7 



Describe any problems encountered. 



Notes: 
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Time spent on 

Lesson 6 ^ this iesson 



1. Were participants able to use HO. 15: "Evaluation Matrix" as designed? 

No Somewhat Yes 

1 2 3 4 5 6 7 

Describe any problems encountered. 



Notes: 



125 



129 
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Summary 

1. What changes would you make 1n this module? 



2. How wen did the participants understand the material presented on trans 
parencles? , % . 

No problenis. ■ ^ 

_ Understood all, but TR 



3. Did participants understand. the directions on the handouts? 

No problems. 

Understood all but HO , 

4, At this time* what is the reaction of participants to working In imall 
groups? 



Notes: 



1:26 



Module It 



Lesson 1 , 

1, How did you present the lecturette material? 



Time spent on 
this lesson 



_ 2, Were you able to adapt the lecturette to the workshop audience? 



3* How was the lecturette received? 



4, Is there any material you would delete or add to this lecturette? 



Notes: 



127 
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^ Time spent on 

Imm 2 _ this lesson ^ 

1. Md HO 19: "Page Middle School" provide participants with the appropriate 
information for making the oral presentation? ' ^ 



2. What questions did participants ask about Page Middle School? 



3, What was the overall reaction to making a group oral presentation? 



4* How did participants react to the competition inherent in this lesson? 



5, What changes wouT in this lesson? 



Notes: 



128 



Module ill 



■■ ' ' • Time spent on 

Lesson 1 this Ijsson _______ 

1. As the participants rated the Job placement bbjectlvesj what was ttie cieneral 
feeling concerning readability, usability, directions, etc.? ^ 



2, What kind of coments were made concernirTg the validity of the 18 job place-^ 
ment objectives? 



3, What is your reaction to the mechanics of managing this lesson? 



Notes r ; 

' , ■ -129 
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1- How did you present the lecturette material? 



Time spent on. 
this lesson 



2, Were you able to adapt the lecturette to the workshop audience? 



3, How was the lecturette received? 



4, Is there any material you would delete or add to, this lecturette? 



5* Did you notice any change 1n participants* feelings about the 18 job^place 
ment objectives after the lecturette was presented? Describe any changes. 



.Notes: 
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, - -Time spent on 

3 this lesson 



1. Were participants able to use HO 23:. "Job Placement Program Objectives 
Rating Sheet uo detenmne their top three priorities for program planning?. 



No Somewhat Yes 

1:2 3 4 5 6 7 



Describe any problems encountered.. 



2. Were, participants able to use the Program Planning Sheet for this lesson? 

No Somewhat Yes 

1 2 3 4 5 6 7 

Describe any problans encountered. ' ' 



Notes: 



Swnmary 

1. What changes would you mike In this module? 



2. How well diq^ the participants understand the directions on the handouts? 
No problOTs, 

_ Understood all but HO , , 



3. At this timei what Is the reaction of participants to working in small 
groups? / 



Notes : 



erJc 
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136 



